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This research aims at finding out whether there is or not significant 
difference between students who are taught by using Edmodo and who are taught 
by using Pictures. The observation of the research showed that the students had 
problems in writing elements: content, organization, vocabulary, language use, 
and mechanic. They also could not do the process of writing properl. 
The research was carried out at SMP Negeri 2 Ngrambe. The research 
method was Quasi-Experimental research (Pre-test and Post-test Design). The 
total population students of the seventh grade were 213 students from seven 
classes of SMP Negeri 2 Ngrambe in the academic year of 2016/2017. The 
researcher chose two classes of seventh grade as the samples of the research. The 
sample was selected by using Cluster Random Sampling. The samples are class 
VII C as the experiment group which consists of 30 students, and class VII E as 
the control group which consists of 30 students. The experiment class is a class 
that was taught by using Edmodo, while the control class is a class that was taught 
by using Pictures. There are five meeting to each of classes. First meeting was for 
pre-test, three meetings were for treatments, and one meeting was for post-test. 
First, the students were given pre-test to each of classes. In the treatments, the 
experiment class, students were taught by using Edmodo as the media and the 
control class, students were taught by using Pictures as the media. Then post-test 
was given after the treatments to each of classes. 
In this case, data which are analyzed are pre-test and post-test scores of the 
two groups, the experiment group and the control group. The mean score of post-
test in experiment class was 66.07, while the mean score of post-test in control 
class was 62.03. The mean difference between them was 4.04. The result of t-test 
computation between post-test score in experiment and control class that (       
      >                . It means that there was significant difference between 
the students who are taught by using Edmodo and who are taught by using 
Pictures in teaching writing descriptive text for the seventh grade. Ha is accepted 
when        is higher than       , while H0  is rejected. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
There are many kinds of language in the world. One of them is 
English. Everyone agree that English as international language that is used to 
communicate with people from different countries. English has an important 
role in all aspect of national relationship with other countries, such as 
international commerce, social and culture, including education. Therefore, 
English is important subject to be taught in school. 
In Indonesia, understanding English is very difficult, because it is not 
their mother tongue. Therefore, English as foreign language and becomes one 
of important subject in school. English is taught in various levels, from 
Elementary School until University and becomes one of subject to final exam 
(UAN) in the school. English is taught to develop students’ competence in 
communicating. The competence of communication is competence to 
understand or produce a spoken and written text that is realized at four skills; 
they are listening, speaking, reading, and writing. The four skills are used to 
respond problems in the society. 
Writing is one of skill in the English. The students must be able to 
express their idea on the written text, to use correct grammar, punctuation and 
vocabulary, and so on. Writing has similarity with speaking. They express 
ideas or opinions. Writing is an idea on the written text; while speaking is an 
idea on spoken text. Similarly, Harmer (2002:255) argues that “written text 
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has a number of conventions which it out from speaking. Apart from 
differences in grammar and vocabulary, there are issues of letter, word, and 
text formation, manifested by handwriting, spelling, and layout and 
punctuation”. 
According to Heaton (1988:135) writing skills are complex and 
sometimes difficult to teach, requiring mastery not only of grammatical and 
rhetorical devices but also of conceptual and judgemental elements. There are 
five general components for good prose. They are language use (appropriate 
sentences), mechanical skill (punctuation, spelling), treatment of content 
(develop thoughts), stylistic skills (use language), judgement skills (the 
ability to write in an appropriate manner). 
Kay in Westwood (2004:100) states that “writing is a highly complex 
process involving multiple brain mechanisms and specific abilities. The act of 
writing requires the writer to formulate ideas, organize and sequence points in 
logical order, select vocabulary, and check for grammatical correctness, spell 
words correctly, punctuate, and write legibly”. Many students were never 
required to learn proper spelling or grammar so that they believe they will 
never achieve. Harris (1993:6) states that “writing is regarded as the most 
complex one compared with the other three skills because the relationships 
between sentences operate at several levels. It involves many aspects such as 
paragraph development, mechanics, and organization of content and it 
demands standard form of grammar, syntax, and vocabulary”.  
Based on the observation conducted by the researcher in SMP Negeri 
2 Ngrambe at the seventh grade student on January 20, 2017, the researcher 
3 
 
 
 
found many problems faced by the students were related to writing skill. 
Most of them were unable to fulfill the requirement. This condition appeared 
in several indicators. One of some factors was caused by the teacher never 
used certain method or media to make the students interested in writing, there 
was no variation in the teaching of writing. Most teachers still use 
conventional method (lecturing, explaining, drilling, etc) in teaching writing. 
They do not use media or technique in teaching learning process. It makes 
students are not active and enthusiastic. They feel bored and do not 
understand the learning process. In addition, both students and teacher did not 
utilize the internet media to support learning either inside classroom or 
outside classroom, eventhough there are some computer laboratories and free 
wifi. It causes the students some difficulties in writing. The problem are as 
follows: (1) students is low in vocabulary (2) students have difficulties in 
using good grammar (3) students have difficulties in express their ideas in 
written text, and (4) students’ attention to the lesson is low.  
Based on KTSP (Kurikulum Tingkat Satuan Pendidikan) syllabus in 
Junior High School, especially for seventh grade, there are genres of text. One 
of them is descriptive text. Descriptive text is a text to describe something; it 
can mean animal, person, things, place, and many others. Students feel 
difficult to describe something. They feel difficult to express their ideas in the 
written text. They are low in vocabulary and grammatical structure. They also 
do not know about generic structure and language features of descriptive text. 
To solve the problem, the researcher should find out an interesting 
strategy. There are many strategies that can be used to help the students write 
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ideas easily and correctly. One of the strategies is using media as teaching 
aids. Teaching writing using media will be more effective than teaching it 
using conventional method. Media is an aid to happen a communication. 
Media is part of communation process. A good commmunication is 
determined by channel. Those channel is a media. Teaching learning process 
is communication process. Therefore, using media is very useful to achieve 
teaching learning process. Media is an alternative strategy which can be used 
by teacher. Teaching using media is important to improve teaching learning 
process, the material of learning can be understood by students easily, the 
teaching learning process become more interesting and students become 
enthusiastic to pay attention the English learning process. 
Nowadays, mobile devices such as cellular phones, smartphones, 
tablet, and laptop are recognized as essential tools for our daily lives. The 
teacher can utilize online learning as media for teaching learning process. 
One learning media that has been used by teachers in teaching learning 
process is Edmodo. According to Kongchan (2012:1) this website looks 
similar to Facebook, but is more private and safe for a learning environment. 
Edmodo supports the learning process online. Edmodo is a social networking 
website used for educational purpose. This website is private and secure 
because it only allows teachers to create and set up an account, and only 
students or parents of students who get a code group that can access and join 
the group. Edmodo is accessible via website in laptop or a free smartphone 
app. According to Jarc in Al-Said (2015:173) by Edmodo, teachers can send 
notes (SMS), and alerts to individual students, and also, send assignments and 
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quizzes, receive completed assignments, and conduct polls. Students can also 
share content, submit homework, assignments, and quizzes, receive their 
teacher’s feedback, notes, and alerts, as well as vote on polls.  
Besides it, another media is Pictures. Pictures are an example of visual 
aids. Pictures are an effective technique to develop teaching learning process 
in writing. Gerlach and Ely in Anitah (2009:7) stated that “gambar tidak 
hanya bernilai seribu bahasa, tetapi juga seribu tahun atau seribu mili”. By 
pictures, the students will be easier to understand the material. Therefore, it 
will increase students’ outcome, they will remember the material easily. 
Wright (1996:129) argued that some ways of using pictures, one of them is to 
motivate the students to speak and write and to create a context within which 
his/her response will have meaning. Using picture in teaching learning process 
can help to motivate the students to be more active and communicative. 
Based on the previous explanation, the student’s condition and the 
students’ achievements of writing which are unsatisfactory, especially writing 
skills, the researcher wants to conduct a research entitled “The Effectiveness 
of Teaching Writing in Descriptive Text by Using Edmodo at the Seventh 
Grade Students of SMP Negeri 2 Ngrambe in the Academic year of 
2016/2017” (An Experimental Research). 
 
B. Limitation of the Problem 
To avoid misunderstanding and to make the research more clearly, the 
researcher focuses on the application of Edmodo in experiment class and 
Picture in control class in teaching writing. The subject of this research is the 
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seventh grade students of SMP Negeri 2 Ngrambe in academic year of 
2016/2017. The researcher focuses on teaching writing in Descriptive text, 
because Descriptive text is one of materials at seventh grade of Junior High 
School. 
 
C. Problem Formulation  
Based on the background of the study, the problems of the study can 
be formulated as “is there any significant difference between students who are 
taught by using Edmodo and who are taught by using Pictures?”  
 
D. The Objective of the Study 
In relation to the problem statements above, the specific objective of 
the study is to find out whether there is or not significant difference between 
students who are taught by using Edmodo and who are taught by using 
Pictures. 
 
E. The Benefits of the Study 
The result of this research will be hopefully to bring some benefits in 
teaching and learning English as follows: 
1. For the Students 
This research will enrich the students’ writing skill. They will 
know to compose a written text well. By using Edmodo, the students will 
be enthusiastic and active to in learning writing. They also feel 
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comfortable because they can develop their creativity. The students also 
can improve their skill in organizing the ideas. 
2. For the Teachers 
Through this research, the researcher will help the teacher in 
solving the problem in writing class. The research is expected to 
encourage the teachers to develop their creativity to improve teaching 
learning process. The teaching learning process works effectively if the 
students are interested and they get involved actively in it. They can use 
the Edmodo as a media in teaching learning process. 
3. For other Researchers 
The result of this research is expected to be useful for other 
researchers as a reference to conduct further research with different or 
same research design. It provides understanding toward the effectiveness 
of Edmodo to teach writing. They can use this research to develop in skill, 
such as speaking, reading, and listening. 
  
8 
 
CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description 
1. Review on Writing 
a. The Definition of Writing 
Writing can be defined in various ways. There are some 
definitions of writing proposed by experts. Sokolik in Nunan 
(2015:78) suggests that writing is a manual to paper or a computer 
screen by manipulating a pencil, pen, or keys on a keyboard to express 
the ideas in order to create a piece of written work (essay, recipe, 
report, etc.). While Patel and Jain (2008:125) define writing is a skill 
which must be taught and practised. Writing is essential features of 
learning a language because it provides a very good means of foxing 
the vocabulary, spelling, and sentence pattern. In addition, Pachler 
(2003:50) says writing is at the heart of the process of integrating 
language skills. Writing is the means by which learners record ideas, 
take notes, etc. It is also the means by which language structures are 
devised and practised. Often, comprehension is demonstrated by 
learners through writing responses. 
According to Williams (2003:75), writing is taught, practiced, 
and reinforced throughout the entire undergraduate curriculum. He 
also says that writing is a complex sociocognitive process involving 
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the construction of recorded messages on paper or on some other 
material, and, more recently, on a computer screen.  
Bell and Burnaby in Nunan (1989:36) point out that writing is 
an extremely complex cognitive activity in which the writer is 
required to demonstrated control of a number of variable 
simultaneously. At the sentence level these include control of content, 
format, sentence structure, vocabulary, punctuation, spelling and letter 
formation. Beyond the sentence, the writer must be able to structure 
and integrate information into cohesive and coherent paragraphs and 
texts. 
Based on the theories above, it can be concluded that writing is 
a complex sociocognitive activity to express the ideas and thoughts 
doing on paper or other material, computer by pencil or keyboard that 
product the written result. Writing skill is a complex skill must be 
taught and practised which the writer uses certain convention of 
variables of linguistic aspects (content, punctuation, sentence 
structure, vocabulary, etc.) to express idea and thoughts in written 
symbols until become a coherent and cohesive paragraph so that the 
readers can understand. 
b. The Process of Writing 
Harmer (2004:12) states that process writing is a way of 
looking at what people do when they compose written text. According 
to Zemach and Rumisek (2005:3), good writers go through several 
steps to produce a piece of writing. 
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1) Pre-writing 
Pre-writing is first step of process writing. This step is 
where the writers try to find what she/he wants to write. Pre-
writing stage involves the writers in choosing a topic, gathering 
ideas about that topic, organizing those ideas to talk about first to 
last. 
2) Drafting 
In this stage is where the writers produce the ideas into 
words on a computer or paper about that topic. At the drafting 
stage, the writers are focused on the fluency of writing on 
organization and language to be used in order to the readers can 
understand the ideas easily. The content might be written without 
considering the grammatical aspect first. 
3) Reviewing and Revising 
Reviewing stage is checking what had written, from the 
structure until content. The writers can ask to classmates to 
exchange texts. Readers’ opinion is a good way to know if the 
writing is clear and effective. Revising is not merely checking for 
language errors. It is done to improve the global content and the 
organization of ideas so that the writer’s intent is made clearer to 
the reader. 
4) Rewriting 
Rewriting can be called editing. Editing occurs after 
revising. The goal is to give your paper a professional appearance. 
11 
 
 
 
The editing process is an extension of the writing stage, the 
outcome of the writing process. The students can ask to teacher to 
give opinions about the writing. The teacher helps the students 
through the revision to shape and reshape the writing into final 
form, and it is focused more on organization, content of writing, 
and sentence structures. The students check their final text for 
some mistakes they have made. 
From the explanation above, it can be concluded that in writing 
there are four steps; pre-writing (deciding the topic), drafting (writing 
keywords), reviewing and revising (checking the composition), 
rewriting (revising the composition until become a good composition). 
c. The Purpose of Writing 
Nunan (2015:78) argues that there are some of the reasons why 
writing systems may have evolved: 
1) To provide a more-or-less permanent record of some event. 
Records come in many shapes and forms: from records of the 
weather for a particular city over the course of a year, to a 
personal diary kept by someone over the course of their life. 
2) To communicate with someone else who is distant in time and 
space by means of letters, postcards, or emails. 
3) To entertain or instruct through creative literature such as stories, 
novels, and poems.  
4) To present complex arguments that would be beyond the spoken 
word in the form of essays, journal articles, and so on. 
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5) To remind ourselves of things we need to do: shopping lists, notes 
in a weekly planner.  
Besides, there are three purposes of writing in everyday life 
according to Halliday in Nunan (1991:84) as follows:  
1) Primarily for action 
Public signs, e.g. on roads and stations; product label and 
instructions, e.g. on food, tools or toys purchased; recipes; maps; 
television and radio guides; bills; menus; telephone directories; 
ballot papers; computer manuals, monitors and printouts. For 
social contact: personal correspondence; letter, postcards, greeting 
cards.  
2) Primarily for information 
Newspapers (news, editorials) and current affairs 
magazines; hobby magazines; non-fiction books, including 
textbooks; public notices; advertisement; political pamphlets; 
scholastic, medical, etc. reports; guidebooks and travel literature. 
3) Primarily for entertainment 
Light magazines, comic strip; fiction books; poetry and 
drama; newspaper features; film subtitles; games, including 
computer games. 
From the theories above, it can be concluded that generally the 
purposes of writing are to give information and to entertain the 
readers. Writing also is used to communicate with other in different 
time place (e.g. letter, short message service, etc.). 
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d. Micro and Macro Skill in Writing 
Brown (2003:221) has summarized all those aspects into two 
main skills; they are the micro skills and macro skills of writing. 
Those skills are described as follows: 
Micro skills: 
1) Produce graphemes and orthographic patterns of English; 
2) Produce writing at an efficient rate of speed to suit the purpose; 
3) Produce an acceptable core of words and use appropriate word 
order patterns; 
4) Use acceptable grammatical systems (e. g., tense, agreement, and 
pluralization), patterns and rules; 
5) Express a particular meaning in different grammatical forms; 
6) Use cohesive devices in written discourse. 
Macro skills: 
1) Use the rhetorical forms and conventions of written discourse; 
2) Appropriately accomplish the communicative functions of written 
texts according to form and purpose; 
3) Convey links and connections between events, and communicative 
such relations as main idea, supporting idea, new information, 
given information, generalization, and exemplification; 
4) Distinguish between literal and implied meanings of writing; 
5) Correctly convey culturally specific references in the context of 
the written text; 
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6) Develop and use a battery of writing strategies, such as accurately 
assessing audience’s interpretation, using pre-writing devices, 
writing with fluency in the first drafts, using paraphrases and 
synonyms, soliciting peer and instructor feedback, and using 
feedback for revising and editing.  
e. Teaching of Writing 
Writing is one of four skills (listening, speaking, reading, 
writing) has always formed part of the syllabus in teaching of English. 
Writing has some important roles in human life; either in academic 
purposes or in other aspect of life. Teaching of writing is conveying, 
guiding, and giving the knowledge or information about how write 
well and how produce good writing.  
1) The Reason of Teaching Writing 
There are many reasons of teaching writing. Harmer 
(1998:79) states that the reasons for teaching writing to students of 
English as a foreign language include four reasons. 
a) Reinforcement 
Some students acquire languages in a purely oral way, 
but most of them benefit greatly from seeing the language 
written down. The visual demonstration of language 
construction is invaluable for both our understanding of how it 
all fits together and as an aid to committing the new language 
to memory. Students often find it useful to write sentence 
using language shortly after they have studied it. 
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b) Language development 
The actual process of writing helps learners learn as 
they go along. The mental activity they have to go through in 
order to construct proper written texts is all part of the long 
learning experience.  
c) Learning style 
Every student have different characteristic. Some 
students are fantastically quick at picking up language just by 
looking and listening. For the rest of us, it may take a little 
longer. For many learners, the time to think things through, to 
produce language in a slower way, is invaluable. Writing is 
appropriate for learners who take little longer time at picking 
up language just by looking and listening. It can also be a quite 
reflective activity instead of the rush and bother of 
interpersonal face-to face communication.  
d) Writing as a skill 
Writing is a basic language skill, just as important as 
speaking, listening, and reading. Students need to know how to 
write letters, how to put written reports together, how to reply 
advertisements and increasingly, how to write using electronic 
media. They need to know some of writing’s special 
conventions (punctuation, paragraph construction, etc.) 
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2) Types of Classroom Writing Performance 
According to Brown (2000:343), there are five major 
categories of classroom writing performance, they are: 
a) Imitative, or writing down 
At the beginning level of learning write, students will 
simply “write down” English letters, word, possibly sentences 
in order to learn the conventions of orthographic code. 
b) Intensive, or controlled 
This category typically appears in controlled, written 
grammar exercise. A common form of controlled writing is to 
present a paragraph to students in which they have to alter 
given structure throughout. 
c) Self-writing 
A significant proportion of classroom writing may be 
devoted to self-writing, or writing with only the self in mind as 
an audience. Diary or journal writing falls into this category 
which the students record thoughts, feelings, and reactions and 
which an instructor reads and responds. 
d) Display writing 
It was noted earlier that writing within the school 
curricular context is a life. For all language students, short 
answer exercises, essay examination, and even research reports 
will involve an element of display. 
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e) Real writing 
This category aims at the genuine communication of 
messages to an audience. There are three subcategories in real 
writing; they are academic, vocational/technical, and personal. 
From the explanation above, it can be concluded that there 
are many types of writing performance. They are imitative 
writing, intensive writing, self-writing, display writing, and real 
writing. 
3) The Role of Teacher in Teaching Writing 
According to Harmer (2002:262), teachers have important 
role in teaching learning process of writing, the ones that are 
especially important are as follows:  
a) Motivator 
Teachers must motivate the students, creating the right 
conditions for the generation of ideas, persuading them of the 
usefulness of the activity, and encouraging them to make as 
much effort on our part for longer process-writing sequences. 
Teachers may need to suggest lines to the students who cannot 
think anything, or at least prompt them with teachers’ own 
ideas. 
b) Resource 
Teachers should be ready to supply information and 
language where necessary. Teachers need to offer advice and 
suggestions in a constructive and tactful way.  
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c) Feedback provider 
Teachers should respond positively and encouragingly 
to the content of what the students have written. When offering 
correction teachers should choose what and how much to focus 
on based on what students need at this particular stage of their 
studies, and on what students need at this particular stage of 
their studies, and on tasks they have undertaken. 
f. The Scoring of Writing 
The following rating scale is the result of considerable and 
careful research conducted in the scoring of composition in the United 
States, which is adapted from Heaton (1988:146). 
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Table 2.1 
The Scoring of Writing 
Component Score Criteria 
Content 30-27 
Excellent to 
very good 
Knowledge, substantive, etc. 
26-22 
Good to 
average 
Sure knowledge of subject, adequate range, 
etc. 
21-17 
Fair to poor 
Limited knowledge of subject, little 
substance, etc. 
16-13 
Very poor 
Does not show knowledge of subject, non-
substantive, etc. 
Organization 20-18 
Excellent to 
very good 
Fluent expression, ideas clearly stated, etc. 
17-14 
Good to 
average 
Somewhat choppy, loosely organized but 
main ideas stand out, etc. 
13-10 
Fair to poor 
Non-fluent, ideas confused or disconnected, 
etc. 
9-7 
Very poor 
Does not communicate, no organization, etc. 
Vocabulary 20-18 
Excellent to 
very good 
Sophisticated range, effective word/idiom 
choice and usage, etc. 
17-14 
Good to 
average 
Adequate range, occasional errors or 
word/idiom form, choice, usage but meaning 
not obscured. 
13-10 
Fair to poor 
Limited range, frequent errors of word/idiom 
form, choice, usage, etc. 
9-7 
Very poor 
Essentially translation, little knowledge of 
English vocabulary. 
Language use 25-22 
Excellent to 
very good 
Effective complex constructions, etc. 
21-18 
Good to 
average 
Effective but simple construction, etc.  
17-11 
Fair to poor 
Major problems in simple/complex 
constructions, etc. 
10-5 
Very poor 
Virtually no mastery of sentence construction 
rules, etc. 
Mechanics 5 
Excellent to 
very good 
Demonstrates mastery of conventions, etc. 
4 
Good to 
average 
Occasional errors of spelling, punctuation, 
etc. 
3 
Fair to poor 
Frequent errors of spelling, punctuation, 
capitalization, etc.  
2 
Very poor 
No mastery of conventions, dominated by 
errors of spelling, punctuation, capitalization, 
paragraphing, etc. 
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From the explanation above the researcher conclude that the 
total is 100 which described in following table: 
Table 2.2  
Total Scoring 
No. Component Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language use 25 
5. Mechanic 5 
Total 100 
 
2. Review on Descriptive Text 
a. Definition of Descriptive Text 
Pardiyono (2007:2-3) classifies the text into eleven types, they 
are; description, recount, narration, procedure, explanation, 
discussion, exposition, news item, information report, anecdote, and 
review. However in this study, the text will be focused on the 
descriptive text 
According to Pardiyono (2007:33-34), description is a type 
written text, which has the specific function to give description about 
an object (human or non-human). 
b. Generic Structure of Descriptive Text 
Pardiyono (2007:33-34) states that a descriptive text has a 
structure a shape or a pattern. They are: 
1) Identification 
Identification is as first step to begin write a descriptive text. 
Identification consists of introduction of something that will be 
described. 
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2) Description 
This step is as second step or last step of making a descriptive text. 
Description consists of detail description about object that is 
meant on identification. 
c. Language Features of Descriptive Text 
According to Pardiyono (2007:34), the language features used 
in descriptive text are: 
1) Use of declarative sentences 
2) Use of conjunction 
Using conjunction is to create a coherent text 
3) Use of simple present tense 
Tense used in descriptive text is present tense, because it tells 
about a facts, general accepted-facts, or reality. The formula of 
present tense is:  
S + V1 … or S + to be (is/am/are)...  
4) Use of adjective, verb, noun, adverb 
d. The Example of Descriptive Text 
Vitun is one of the most interesting people that I have 
ever met, R’Lian has ever said. 
 
He is medium height, with short black hair. He is in 
his early thirties now. With his great sense of humor, 
he can turn boring situation into very fun. He is 
always neat in wearing clothes. Bright colors are his 
favorite. He always looks very attractive something 
bright. 
 
He is always very energetic and well known as a type 
of a romantic young man. In addition, he is 
imaginative, hardworking and also very easy going. 
No wonder, he has a lot of friends. 
Identification 
Description 
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3. Review on Media 
a. Definition of Media 
Asnawir and Usman (2002:11) conclude that media is 
something that has characteristic: delivering the messages and can 
stimulate the thinking, feeling, and motivation of students so motivate 
occurred the learning process itself. Using media will increase the 
interest of students to study well and increase their performance 
according to the aims. 
There are many opinions which are suggested by some experts. 
It has been explained in Susilana and Riyana Books’ (2009:6) 
1) Schram argues that media is a technology carrying the messages 
that is used for learning. So media is expansion of teachers.  
2) National Education Asociation states that media is a tool for 
communication in printed or audio visual, included the hardware. 
3) Briggs argues that media is a tool to give stimuli for the students 
in order to happen the learning process. 
4) Association of Education Communication Technology (AECT) 
argues that media is channel for process the channelization of 
messages. 
5) Gagne argues that all of component in student environment to 
stimuli the students in learning process. 
6) Miarso states that anything that is used to deliver the messages for 
stimuli the thinking, feeling, interesting, and pretension the 
students to study. 
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From the definition above, media is a tool to convey the 
messages from the teacher to the students so that the students will be 
more interested to follow the lesson. The messages can be defined as 
material that related to teaching and learning. 
b. Kinds of Media 
According to Arsyad (2004:29), it can be concluded that 
teaching media can be classified into four kinds; those are printed 
media, audio-visual media, computer media, and printed-computer 
media. In addition, Seels and Glasgow in Arsyad (2004:33-34) 
classified media into two categories: 
1) Traditional Media 
a) Projected Visual (OHP, slides, filmstrips) 
b) Un projected Visual (picture, poster, photograph, chart, 
graphic, diagram) 
c) Audio 
d) Multimedia presentation (slide with audio, multi-image)  
e) Dynamic Projected Visual (film, television, video) 
f) Printed media (text book, module, workbook, magazine, 
handout) 
g) Games (crossword, board)  
h) Real thing (model, specimen, manipulative-mannequin)  
2) Technology Media 
a) Telecommunication-Based 
b) Media Microprocessor-Based Media 
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Media is very helpful in teaching language learning. It helps 
the teachers motivate the students by bringing a real life into the 
classroom and by presenting language in its more complete 
communicative context.  Celce-Murcia (2001:461) states about the 
advantages of using media in language learning:  
1) Media serves as an important motivator in the language teaching 
process. 
2) Audiovisual materials provide students with content, meaning, and 
guidance. They thus create contextualized situation within which 
language items are presented and practiced. 
3) Media materials can lend authenticity to the classroom situation, 
reinforce the students the direct relation between the language 
classroom and the outside world. 
4) Media provides a way of addressing the needs of both visual and 
auditory learners. 
5) By bringing media into the classroom, teachers can expose their 
students to multiple input sources. 
6) Media helps students call up existing schemata and therefore 
maximize their use of prior background knowledge in the language 
learning process. 
7) Media provides a means of presenting material in a time-efficient 
and compact manner, and of stimulating students’ senses, thereby 
helps them to process information more readily. 
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4. Review on Edmodo 
a. Definition of Edmodo 
Hourdequin (2014:34) states that Edmodo is a simple; it is 
friendly user interface, common to all operation systems of 
smartphones, provides useful tools for students and teachers to 
interact online outside class anywhere, anytime. He also argues that 
Edmodo is a free online learning management system that provides a 
private virtual space for students and teachers to share and discuss 
text, images, audio, and video. Trust (2012:135) argues that Edmodo 
(http://www.edmodo.com) is a social networking site with a layout 
and design very similar to Facebook. He also states that every member 
in Edmodo can also upload a profile picture, share links, and videos. 
They can also add resources shared from other members. Members 
can view their libraries from anywhere (home, school, while traveling) 
through the Edmodo Website.  
Wankel (2011:24) states that Edmodo is a free social 
networking and microblogging service designed specifically for 
education. By Edmodo, teachers and students can send notes, links, 
files, alerts, assignments, and events to each other in a secure 
environment. Teachers can create “groups” for each of their classess. 
Each group is assigned it own unique code, which is distributed by 
teachers to all the class members. The groups are self-contained, so no 
one without access may view the discussion. 
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Moreover, according to Jordan (2012:4), Edmodo is social 
media site alternative for teachers, students, and school districts. It 
integrates the best of social media and safety to provide educators 
with a platform designed with performance and student safety in 
mind. In addition to the collaboration function with other educators 
and classes, teachers are also able to upload documents and provide 
students with access to class materials, calendars, and grades. 
From the theories above, it can be concluded that Edmodo is 
online learning media that is designed similar to Facebook, can be 
accessed in everywhere and every time for students and teachers to 
share and discuss the material class privately because only teachers 
and their students who receive a group code, can access and join the 
group. 
b. The Features of Edmodo 
According to Basori (2013:100) that Edmodo have features to 
support teaching learning process. Edmodo classifies the features 
according to user; teachers and students. The following are the list of 
Edmodo features: 
1) Assignment  
Assignment is used by teachers to give assignment to students 
online. Students can send their assignment to teachers. 
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2) File and Links 
On this feature, teachers and students can send messages by 
attaching files and links for a class group, other students or 
teachers. The format file is .doc, .pdf, .ppt, .xls, etc. 
3) Quiz  
Quiz is used to provide an online evaluation either multiple choice 
or essay. Quiz can only be made by teachers, while students can 
only work on it. 
4) Polling 
Polling can only be created by teachers to be shared with students. 
Usually teachers use polls to find out students' responses about 
certain things related lessons. 
5) Gradebook 
Grade book features used as a record of the students marks. 
6) Library 
This feature is used as a storage area for a variety of learning 
resources with diverse content. 
7) Award Badges 
This feature is used to give an award to students or groups. 
8) Parents Code 
This feature serves to give a chance to the parents of students to 
join the monitoring of learning activities and accomplishments of 
his sons and daughters, teachers must access the code for the 
student's parents and then share it on the respective parents. 
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c. Teaching Writing Using Edmodo 
According to Majid (2011:404) that teacher can create an 
assignment page which consist of assignment name, description, and 
due date. Students are asked to submit their assignment on the page by 
writing directly on the page just like updating a post. However, it is 
better if they write it by using word processor program and attach it to 
the post. This way, the teacher can download the attachment, read, and 
give suggestion to each mistake in the assignment by using the word 
processor software. Teachers as well as student can also give feedback 
directly to their assignment post. Feedback either from teacher or 
students is essential in improving the writing skill. After accepting the 
feedback, students will be given chance to revise their work by 
considering teacher’s and classmates’ suggestions.  
d. The Steps of Using Edmodo 
Tomlinson and Whittaker (2013:45) mentioned that there are 
steps of using Edmodo, such as: 
1) During the weekly face-to-face sessions, for the duration students 
and teachers discuss a variety of materials, the selection of which 
is made based on their interests and taking into account their 
learning needs.  
2) Then the students are offered a series of activities and exercises to 
help them to improve different aspects of writing and the 
language. Their choice is conditioned by the course syllabus and at 
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the beginning of the course many decisions are based on error 
analysis of the students’ work made by the teacher.  
3) During the face-to-face sessions students do brainstorming and 
prepare their essay’s outline. In addition, depending on time 
availability, the students are asked to work on their own to 
freewrite on the topic of their essay and then discuss what they 
have written with their peers.  
4) This work then continues to the online, which students can access 
from home during the week. In that website the students post their 
works in progress or completed ones.  
5) The students are asked to post their works in the online at least one 
day before a face-to-face session to leave their peers some time for 
commenting on their work. In general, they are asked to comment 
on at least one other person’s work so as to not overwhelm them 
with the amount of work and to encourage them to do it. 
6) After that the students should revise their essay drafts based on the 
comments of their peers and the teacher. 
From the explanation above, the researcher can concluded the 
steps of using Edmodo in teaching writing, they are: 
1) The teacher and students discuss the material about Descriptive 
Text based syllabus in the second semester. 
2) The teacher asks students to make pairs to write a paragraph about 
Descriptive Text. 
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3) This work then continues to the online, teacher asks the students to 
join group in Edmodo. 
4) The teacher asks students to post their works in group, the 
progress or completed ones. 
5) The teacher and students’ peer give comments in students’ 
writing. 
6) The teacher asks students to revise their works based on the 
comments of their peers and teacher. 
e. The Advantages and Disadvantages of Edmodo 
1) The Advantages of Edmodo 
Stroud (2010:4-5) stated that the advantages of Edmodo 
are: 
a) By giving teachers and students a secure place to share 
thoughts and ideas, Edmodo connects teachers and students 
both inside and outside of the classroom. Edmodo is available 
from any computer making it possible to access information 
outside of the classroom environment.  
b) Teachers have the ability to post resources they find useful and 
of good quality in the library tab. This gives students another 
resource for academic information and cuts out the time they 
would spend trying to find it.  
c) Provides quick and easy access to assignments, polls, 
calendars, and other information on the web. 
31 
 
 
 
d) Parents are able to log-on to account with class code and see 
what students are learning/doing in the classroom. The hope is 
to create more parent involvement by giving parents a way to 
communicate with the teacher without having to come to the 
classroom. Parents can log-on when and where is convenient 
for them.  
e) Students will have a running record of when assignments are 
due and a complete description of what is expected. If students 
finish an assignment early, they will be able to move on to the 
next assignment if they choose.  
f) Teachers can share files, ideas, and other materials with other 
teachers. This allows them to expand their own library and 
teaching techniques.  
While according to Wankel (2011:26), the strengths of 
Edmodo are: 
a) Easy to share files, pictures, videos, and links. 
b) Upload document to shared workspaces. 
c) Send individual or group messages. 
d) Create groups to separate discussions by class or topic. 
e) Password protection keeps spammers and others out. 
f) Messages not limited to 140 characters. 
g) Safe environment for younger students. 
h) Messages are threaded for easier reading. 
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2) The Disadvantages of Edmodo 
Stroud (2010:4-5) stated that the advantages of Edmodo 
are: 
a) Students may use technology as more of a social networking 
site than as an educational tool. Students may want to 
participate in more social conversation than academic.  
b) It is difficult to filter what students write on each other’s wall. 
Inappropriate and non-academic content can easily be written 
on a student’s main page. 
c) Some students may not have access to computers at home, 
leaving them at a disadvantage if assignments are given 
through Edmodo. 
d) Students will easily be able to share and access other student’s 
files. This could lead to ethical issues in cheating and copying 
of others’ work.  
e) Students will forget passwords. These can be reset but will 
take time away from classroom teaching.  
f) Teachers will have to spend more time in front of the 
computer setting up the classroom, editing files, and creating 
assignments. Each time a new class enters, the online 
environment will have to be edited.  
While according to Wankel (2011:26), the weaknesses of 
Edmodo are: 
a) Network connectivity problems can cause site to run slowly. 
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b) Students have limited access to the access to the outside world. 
c) Sometimes posts may take several minutes to appear. 
d) Still in beta stage-still has bugs. 
From the explanation above, there are advantages and 
disadvantages of using Edmodo in teaching learning process. Using 
Edmodo is useful for teachers, students, and parents. Teachers can 
share the material everywhere and every time. Teachers can also give 
a quiz or assignment to students if teachers cannot attend in 
classroom. Students can do it online in everywhere and every time 
while parents can control the children’s activities. Besides it, Edmodo 
will be difficult to be accessed when teachers, students, and parents 
having limited signal. 
 
5. Review on Picture 
a. Definition of Picture 
One of media which can be used in teaching writing in the 
classroom is picture. Pictures will help the students to express their 
ideas in writing. They can not only hear but also see the sign which 
illustrated by the pictures to express their ideas. Wright (1989:2) 
defines pictures as media which can make a great stimulus to the 
students. It can contribute to interest and motivation, a sense of the 
context of the language, a specific reference point or stimulus. Groves, 
et al (2005:916) states that picture is an image which can tell a story 
or thing more powerfully than words. They use pictures in 
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submissions to the BMJ to add useful and relevant information. They 
also use pictures to help the journal to look good, to be well, to 
entertain and stimulate readers.  
According to Duminy,et al (1992:16) that a picture is substitute 
or replacement for first-hand experience. However, where it is 
impossible to bring real things into the classroom, using pictures or 
other illustrations still makes teaching more effective than relying on 
words alone. Pictures can provide a valuable result. The use of picture 
can appear an attraction to students until the students are happier to 
study and provide good outcomes. 
Moreover, according to Sudjana and Rivai (2001:71), pictures 
are one of familiar media in teaching learning process because it is 
simple and without equipment to project it. 
From theories above, it can be concluded that pictures are an 
effective media for learning teaching process that make students are 
motivated and interested to express their ideas. 
b. Teaching Writing Using Pictures 
1) Techniques of Using Pictures for Writing 
Harmer (2004:67) states that pictures are often used to 
present situations for grammar and vocabulary work. But their 
ability to transport students to different words means that they can 
also be used to incite students to creative flights of fancy. He also 
mentioned that there are many ways of using pictures for writing 
are the following:  
35 
 
 
 
a) Describing pictures 
One way of getting students to write about pictures is 
simply to ask them to write a description of one. When getting 
students to describe pictures the teacher need to be sure they 
have the vocabulary necessary for the task.  
b) Suspect and subjects 
A variation on picture description is to give students a 
variety of pictures and ask them to write about only one of 
them. Students could be shown the pictures of the people, for 
example, and they have to write a description about it. When 
they have written their description, the pictures are put up on 
the board. The students then give their description to another 
student who has to identify which picture is being described 
and, perhaps, stick the description under the correct picture. 
The same activity can be used with any pictures or 
photographs that are similar to each other. Students can write 
description of (pictures of) recovered stolen objects, for 
example. The class has to match the descriptions with the 
objects.  
c) Write the postcard 
The teacher can give students postcard scenes and then 
ask them to write the postcard. For example, the teacher might 
show students photos o people in holiday location then ask 
them to write the postcard which those people would write.  
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d) Portraits 
Whether students are actually looking at portraits in a 
gallery or see reproductions of them in a book or on the 
Internet, these can be used for a number of stimulating writing 
tasks. Students can write a letter to a protrait, asking the 
character question about his or her life and explaining why 
they are writing to them. The teacher will tell the students to 
study the portrait and think about the person they see there. Do 
they look happy or sad, extrover or introvert? When they have 
studied the portrait they will know what kind of letter they  
want to write.  
e) Story tasks 
Pictures are really useful ways to prompt students into 
writing stories. There are number of different tasks which 
students can be asked to undertake. Four which work well are 
the following: 
1) For dramatic pictures (such as a man crossing a canyon on 
a tightrope, people in a street protest, or someone who has 
come face-to-face with a wild animal) students can be 
asked to write what happened next. 
2) Students can be given a series of picture of random object 
and told to choose four of them, and write a story which 
connects them. 
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3) Students can be given a series of pictures in sequence 
which tell a story. They have to write the story which the 
pictures tell. 
4) Students can be given a picture and a headline or caption 
and asked to write a story which makes sense of the picture 
and the words.  
From the explanation about, it can be concluded that there 
are many ways of using pictures for writing, such teachers can use 
picture as object to describe something, to write postcard or 
portraits, and to prompt students into writing stories. 
2) The Steps of Using Pictures 
According to Parel and Jain (2008:128-129), picture is one 
type of guided for students to write free composition. The teacher 
should teach it very carefully because the students have to develop 
the skill of observation and then only they have to arrange their 
ideas in proper sequence using correct vocabulary and framing 
grammatically correct sentences. They also mentioned some steps 
that can be done by the teacher while teaching picture: 
a) Before coming to composition exercise the teacher should 
select a picture according to the level of the students. Then the 
teacher should revise the structure and vocabulary. 
b) The teacher will present a picture before students to observe or 
he may give a list of word to write paragraph on the picture. 
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c) The teacher may present structure of words to frame the 
sentence of the same type using them from the ready list. 
d) Then the teacher may ask students to develop the composition. 
e) The teacher must always present a picture and ask students to 
write the composition in their words. 
f) The teacher can teach picture by giving them unarranged 
sentence and ask them to rearrange the sentence keeping in 
view the picture presented to make a good composition. 
g) The teacher may present a list of questions in sequence and a 
picture. Then the teacher may ask students to write answer of 
question looking the picture. 
h) The teacher will present a picture and give complete 
composition giving blank space and ask the students to fill 
appropriate word in blank space. 
i) The teacher may present a picture before students and gives 
points related to picture and can ask them to write complete 
composition. 
j) The teacher may present a picture and can ask them to describe 
complete composition. 
From the explanation above, in this research, the researcher 
use pictures to ask the students to describe the pictures. The 
researcher presents a picture and asks the students to describe 
complete composition. 
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c. The Advantages and  Disadvantages of Pictures 
1) The Advantages of Pictures  
Using pictures as media in teaching learning process is very 
good for students because pictures have many advantages that can 
help teachers to make the students become active understanding 
the lesson easily. According to Wright in Galvis, et al (2015:49) 
that the teaching writing by using pictures will provide a sense of 
context of language by bringing the world into the classroom. 
Pictures contextualize the comprehensive skills (reading and 
listening) allowing students understanding concepts, recognizing 
details, visualizing vocabulary, and supporting listening. They also 
contribute to productive skills (speaking and writing) by 
stimulating and providing information to be referred in 
conversation, discussion and storytelling). 
According to Raimes (1983:27), by picture, students will 
immediately need the appropriate vocabulary, idiom, and sentence 
structure to discuss what they see after they close observation. He 
also states that a picture provides a shared experience in the 
classroom, a need for common language forms to use in the 
classroom, a variety of tasks, and a focus of interest for students. 
Everybody likes to look at pictures; their use in the classroom 
provides a stimulating focus for students’ attention. To teachers, 
pictures are useful media to teaching learning process, because 
they are simple and cheap. Teacher should not need much 
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equipment to teach the lesson. On other hand, pictures can explain 
the lesson easily. Finally it can be concluded that there are so 
many advantages the teacher and students get of using pictures in 
language learning.  
2) The Disadvantages of Pictures 
Sukiman (2012:87-88) mentions the disadvantages of 
pictures such as: 
a) Only focusing eyes perception. 
b) The complexity of pictures will not be effective in learning 
activities. 
c) The size will be problematic if the students in class are 
numerous. 
From the explanation above, there are advantages and 
disadvantages of using Pictures in teaching learning process. Many 
teachers use pictures as media to teaching learning process. Pictures 
are a simple media that is easy to get it. Beside it, Pictures have many 
disadvantages, such as it is an ancient media and only focusing eyes 
perception. 
 
B. Previous Related Study 
In this research there are two previous studies is that researcher used to 
the sources of the thesis. The previous related studies come from Putri Nur 
Indah Sari (2017) and Tommy Hastomo (2016). 
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Putri Nur Indah Sari (2017) Nusantara PGRI Kediri University, 
research entitled “The Effect of Edmodo to Increase Students’ Writing Skill 
at the First Grade of SMK N 1 Ngasem Academic Year 2016/2017”. The 
purpose of the research is to know the effect of Edmodo to increase students 
writing skill at the first grade of SMK N 1 Ngasem. This research refers to an 
experimental study; the samples were 34 students from control class and 34 
students from experiment class, namely experiment class that was taught 
using Edmodo and control class that was taught without Edmodo. The finding 
showed that there is different mean score of pre-test and post-test between 
control class and experiment class. The mean score in control class was 68.11 
and the mean score in experiment class was 73.88 and the t-test score was 
11.096. From this result the researcher found that the t-test is higher than t-
table 1% and 5%. It means that Ho was rejected and Ha was accepted. It can 
be concluded that Edmodo has effect in students’ writing skill at the first 
grade of SMK N 1 Ngasem. Therefore, Edmodo can be considered to be an 
alternative media in teaching writing 
Tommy Hastomo (2016) Sebelas Maret University, research entitled 
“The Effectiveness of Edmodo to Teach Writing Viewed from Students’ 
Creativity (An Experimental Study at SMA Negeri 7 Bandar Lampung in the 
Academic Year of 2015/2016)”. The purpose of the research is to find  out 
whether: (1) Edmodo is more effective than Picture Series to teach writing; 
(2) The students with high creativity have better writing skill than those 
having low creativity; (3) There is an interaction between teaching media 
aand students’ creativity in teaching writing. This experimental study was 
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conducted at the tenth grade students of SMA Negeri 7 Bandar Lampung in 
the academic year 2015/2016. There were 240 students, consisting of 8 
classess. The sample were two classess namely experiment class that was 
taught using Edmodo and control class that was taught using Picture Series. 
The findings of this research reveals that there is significant difference 
between teaching writing using Edmodo and teaching writing using Picture 
Series. Edmodo is more effective than Picture Series to teach writing. The 
mean score of the students who are taught by using Edmodo is higher than 
students who are taught by using Picture Series. 74.70 mean score for 
experiment group and 71.57 mean score for control group. 
 
C. Rationale 
In learning English, there are some difficulties faced by students. For 
the students of SMP Negeri 2 Ngrambe, writing is considered as the most 
difficult skill. The students are not interested in English writing class, they 
think writing is a difficult skill, some students cannot write well. Some 
students do not do the exercise well in writing class; they often copy from 
others or from books, internet or even do not write anything. They search an 
instant way without effort. The problems which the researcher found in her 
research were that the students have difficulties in exploring their ideas into 
words. The students cannot make a good word order in making simple 
sentences and they have low vocabulary mastery.  
One of some factors is caused by the teacher. The teachers still uses 
conventional method without media to support or guide and motivate the 
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students in writing; there is no variation in the teaching of writing. 
Furthermore students are bored and not prepared well to do the writing so that 
they often fail in their writing.  
To overcome the problem above, the teachers can use some media in 
teaching English writing to help them in generating the ideas. One of the 
media that can be used in teaching English writing is Edmodo. In Edmodo, 
the process of teaching learning combines face to face and online learning. By 
using Edmodo, teachers can attach the class materials in the form of .txt, .doc, 
or .pdf before the teaching learning process in the classroom. Students can 
download the material and study it early. Edmodo will be motivated the 
students. They will be interested to follow the lesson with media online. They 
can access Edmodo in everywhere and every time. Beside it, Edmodo is 
useful to parents. Parents can look or control the activities of their children. 
Parents can join group in Edmodo with code that had given by teacher. 
So, it is assumed that using Edmodo as teaching aids on students’ 
writing is effective for developing and promoting students' writing skill at the 
seventh grade students of SMP Negeri 2 Ngrambe. 
 
D. Hypothesis 
Ha = There is any significant difference between the students who are 
taught by using Edmodo and who are taught by using Pictures 
H0 = There is not significant difference between the students who are 
taught by using Edmodo and who are taught by using Pictures
  
44 
 
CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Method 
1. Experimental Research 
Related to the objective of this research, the method used in this 
research is experimental research. Sugiyono (2014:334) states that 
experimental research is a part of quantitative research. In experimental 
research, there is treatment. It can be concluded that experimental research 
is as research method used to search effect of treatment to other. 
Traditionally defined experimental research has six distinguishing 
characteristic: statistical equivalence of subjects in different groups, 
usually achieved by random assignment of subject; comparison of two or 
more groups or sets of conditions; direct manipulation of a least one 
independent variable; measurement of each dependent variable; uses of 
inferential statistics; and a design that provides the potential for maximum 
control of extraneous variables (McMillan and Schumacher, 2001:321). 
According to Krathwohl in Sukmadinata (2005:57-58) that experimental 
research has validation characteristic, try the effects from one ore more 
variables to others variables. Experimental research in education have four 
characterictic; 1) there is treatment, 2) variable manipulation, 3) there is 
control, 4) random assignment (Ali and Asrori, 2014: 75). 
In this research, there are two variables. Picture as independent 
variable and teaching writing skill in descriptive text as dependent 
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varibale. There are two groups in this research, experiment class and 
control class. The group receiving the treatment is called the experiment 
group and other group the control group. The control group is treated 
exactly like experiment group except that is not exposed to the 
experimental treatment. This research uses Quasi-Experimental research. 
According to Creswell (2012:309), Quasi-Experiments include 
assignment, but not random assignment of participants to groups. This is 
because the experimenter cannot artificially creating groups for the 
experiment.  
Creswell (2012:310) states that there are two types in Quasi-
Experimental. They are Pre-and Posttest Design and Posttest-Only Design. 
In this research, the researcher uses Pre-and Posttest Design. The design 
was presented by the following. 
Table 3.1 
Design of Pretest and Posttest Design 
Select Control Group Pre-test No Treatment Post-test 
Select Experiment Group Pre-test Experimental Treatment Post-test 
 
For detail information, the research is done based on the following 
procedures: 
a. The researcher assigns intact groups the experimental and control 
treatments. 
b. The researcher administers a pretest to both groups. 
c. The researcher conducts experimental treatment activities with the 
experiment group only. 
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d. Then the researcher administers a posttest to assess the differences 
between the two groups. 
(Creswell, 2012:310) 
2. The Activities of Experiment and Control Class 
In experimental research, the researcher taught two classes; they 
are experiment and control class. The researcher used Edmodo in 
experiment class and Picture in control class. The researcher did many 
activities in each of classes. The following the activities done by the 
researcher. 
Table 3.2 
The Activities of Experiment and Control Class 
No. 
The 
Activities 
Experiment Class Control Class 
1. Pre-test 
a. Greeting 
b. Introducing herself 
c. Checking the students’ 
attendance 
d. Asking the students to do the 
task individually 
e. Confirming the students’ 
difficulty 
f. Giving the conclusion and 
telling the material to next 
meeting  
a. Greeting 
b. Introducing herself 
c. Checking the students’ 
attendance 
d. Asking the students to do 
the task individually 
e. Confirming the students’ 
difficulty 
f. Giving the conclusion and 
telling the material to next 
meeting 
2. 
First 
Meeting 
a. Greeting 
b. Checking the students’ 
attendance 
c. Explaining the material about 
Simple Present Tense 
(language features of 
Descriptive Text) 
d. Asking the students to make a 
group and the sentences about 
Simple Present Tense 
a. Greeting 
b. Checking the students’ 
attendance 
c. Explaining the material 
about Simple Present 
Tense (language features 
of Descriptive Text) by 
using Picture 
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No. 
The 
Activities 
Experiment Class Control Class 
  
e. Asking the students to join 
group in Edmodo and post 
their works in group, after that 
they are asked to do the quiz in 
Edmodo 
f. Giving the conclusion and 
telling the material to next 
meeting 
d. Asking the students to 
make a group and the 
sentences about Simple 
Present Tense based on 
Picture 
 
3. 
Second 
Meeting 
a. Greeting 
b. Checking the students’ 
attendance 
c. Explaining the material about 
Descriptive Text 
d. Asking the students to make a 
group and make an paragraph 
about Descriptive Text 
e. Asking the students to post 
their works in group 
f. Giving the conclusion and 
telling the material to next 
meeting 
a. Greeting 
b. Checking the students’ 
attendance 
c. Explaining the material 
about Descriptive Text by 
using Picture 
d. Asking the students to 
make a group and make 
an paragraph about 
Descriptive Text based on 
Picture 
e. Giving the conclusion and 
telling the material to next 
meeting 
4. 
Third 
Meeting 
a. Greeting 
b. Checking the students’ 
attendance 
c. Reviewing the students’ work 
d. Asking the students to revise 
their work based on comments 
of their peers and teacher 
e. Asking the students to join 
group in Edmodo and post 
their works in group, after that 
they are asked to do the quiz in 
Edmodo 
f. Giving the conclusion and 
telling the material to next 
meeting 
a. Greeting 
b. Checking the students’ 
attendance 
c. Reviewing the students’ 
work 
d. Asking the students to 
revise their work based on 
comments of teacher 
e. Giving the conclusion and 
telling the material to next 
meeting 
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No 
The 
Activities 
Experiment Class Control Class 
5. Post-test 
a. Greeting 
b. Checking the students’ 
attendance 
c. Asking the students to do the 
task individually 
d. Asking the students to post 
their work in Edmodo 
e. Confirming the students’ 
difficulty 
f. Closing the teaching learning 
process  
a. Greeting 
b. Checking the students’ 
attendance 
c. Asking the students to do 
the task individually 
based on Picture 
d. Confirming the students’ 
difficulty 
e. Closing the teaching 
learning process  
 
B. Setting of the Study 
1. Place of the Study 
The setting of the research is SMP Negeri 2 Ngrambe. It is located 
in Jalan Cepoko, Ngrambe, Ngawi 63263. SMP Negeri 2 Ngrambe uses 
KTSP (Kurikulum Tingkat Satuan Pendidikan) curriculum as the basic 
teaching and learning processes. The school has three grades; it is the first 
grade, second grade, and third grade. But when government changed 
Kurikulum Wajib Belajar 12 tahun, each grade in junior high school was 
named seventh for the first grade, eighth for the second grade, and the 
ninth for third grade. This school has seven classes of the seventh grade. 
2. Time of the Study 
The research was held at the seventh grade students of SMP Negeri 
2 Ngrambe in the academic year of 2016/2017. The following is the 
planning schedule of the research activity:  
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Table 3.3 
The Schedule of the Research 
Activities 
Month 
Feb Mar Apr May Jun Jul Aug Sep Okt 
Designing 
research 
proposal 
      
   
Proposal 
seminar 
      
   
Giving 
treatment and 
collecting the 
data 
      
   
Munaqosah 
Examination 
      
   
Accomplished 
research report 
      
   
 
C. The Population, Sample, and Sampling 
1. Population 
According to McMillan and Schumacher (2001:169), a population 
is a group of elements or cases, wether inviduals, objects, or events, that 
conform to specific criteria and to which we intend to generalize the result 
of the research. Other expert, Sugiyono (2014:148) states population is 
generalization area that consists of object/subject having quantity and 
certain characteristic that decided by researcher to be learned and then will 
be taken the conclusion. The target population of this research is the 
seventh grade students of SMP Negeri 2 Ngrambe in the academic year of 
2016/2017. The total population is 213 students which are divided into 
seventh classes, VII A, VII B, VII C, VII D, VII E, VII F, VII G. 
2. Sample 
Sample is part or representative of population that researched 
(Trianto, 2010:256). The researcher took two classes as sample classess; 
they are class VII C and class VII E. VII C as experiment group, while 
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VII E as control group. The two classess have the same number of 
students. Each of them has 30 students.  
3. Sampling 
In this research, the researcher uses Cluster Random Sampling 
where each class of population has the same opportunity to be chosen as 
sample. Cluster Random Sampling is a method to get random samples 
when the population is large. The researcher took two classes to as the 
sample and in determining which two classes out seven were chosen as 
the samples, the researcher used cluster random sampling. The steps to 
take sample are as follows: 
a. First, the researcher wrote the name of each class on small piece of 
paper. 
b. Second, the researcher rolled the paper and put it into bottle. 
c. Third, the researcher shook the bottle and put outside two rolled 
paper. The result was class VII C and VII E as the samples.  
d. Then, the researcher had to decide which one of the two classes would 
be the control group and which one would be the experiment group. In 
this case, a lottery was applied to two rolled papers and the result was 
the first rolled paper as control group and the second as the 
experiment group. VII C as the experiment group, while VII E as 
control the group. 
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D. Technique of Collecting Data 
In collecting data, the researcher uses test. According to Brown 
(2003:3-4), a test is a method of measuring a person’s ability; knowledge or 
performance in given domain. He also concluded that test is an instrument 
that provides an accurate measure of the test-taker’s ability within a particular 
domain. Test is used to know the students’ writing skill achievement before 
and after being given treatment. The test technique is the main technique in 
collecting the data. 
In research, the researcher uses two tests, pre-test and post-test. The 
pre-test and post-test were given both in control group and experiment group 
to find out their understanding in learning descriptive text, it is a comparative 
test between experiment and control group. Pre-test is given before the 
introduction of a treatment to know the students’ writing ability. After pre-
testing, the researcher gave the treatment, the sample thought by using 
Edmodo for experiment group and Pictures for control group in teaching 
writing. Finally, post-test was given to each classes and asked them to do the 
test individually. The researcher asked students to make a paragraph about 
descriptive text to know students’ writing organization ability. The post-test is 
used to know the differences of students’ learning result after given the 
treatment. The result of test was analyzed statistically. 
 
E. Technique of Analyzing Data 
To analyze the obtained data, the researcher used the data analysis 
method. There are three kinds of data analysis method; they are data 
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description, pre-requisite analysis, and hypothesis test. The pre-requisite was 
used to know the validity, reliability, normality, and homogeneity of the test. 
1. Data Description 
The data description was used to analyze the data using frequency 
distribution: mean, median, mode, standard deviation. 
a. Mean 
The mean (symbolized by  ) is simply the arithmetic average 
of all the scores. It is calculated by summing all the scores and then 
dividing the sum by the number of scores (McMillan and Schumacher, 
2001:215). The algebraic formula used to determine the mean is: 
 ̅  
∑ 
 
 
Where: 
 ̅ = the mean score 
∑   = the sum of students’ score 
   = number of cases  
b. Median 
The median is that point which divides a rank-ordered 
distribution into halves that have an equal number of scores. 
(McMillan and Schumacher, 2001:216). The formula used to 
determine the median for frequency distribution is: 
      (
 
     
  
) 
Where: 
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    = median 
  = the lower limit of the interval within which the median lies 
  = interval 
    = the cumulative frequency in all interval below the interval 
containing the median 
   = the frequency of cases within the interval containing the 
median 
c. Mode 
The mode is simply the score that occurs most frequently in a 
distribution (McMillan and Schumacher, 2001:217). The formula used 
to determine the median for frequency distribution is: 
      (
  
     
) 
Where: 
    = mode 
  = the lower limit of the interval within which the median lies 
  = interval (class width) 
    = the frequency in above of interval containing mode 
   = the frequency in below of interval containing mode  
d. Standard Deviation 
The standard deviation is a numerical index that indicates the average 
variability of the scores. It tells us, in other words, about distance, on 
the average of the score from the mean (McMillan and Schumacher, 
2001:221).  
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1) Individual scores: 
  √
∑    ̅ 
 
   
 
2) Data in frequency distribution 
  
√∑    
  
 ∑     
 
 
   
 
2. Pre-requisite Analysis 
a. Validity 
The validity is a measurement that shows validity of the 
instrument. In this research, the researcher used content validity. 
Widoyoko (2012:143) states the instrument test having content 
validity should be arranged according to material has been learned 
students or the competence has been developed in the learning 
process. The researcher constructed the instrument based on core 
competence in KTSP syllabus in Junior High School, especially for 
seventh grade. 
b. Reliability 
A reliable test is consistent and dependable. If giving the same 
test to the same student or matched students on two different 
occasions, the test should yield similar results. In this research, the 
researcher used inter-rater reliability. According to Creswell 
(2012:161), Interrater reliability is a procedure used when making 
observations of behavior. It involves observations made by two or 
more individuals of an individual’s or several individuals’ behavior. 
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The first observer was the researcher and the second was the English 
teacher in SMP Negeri 2 Ngrambe. The two raters or observers gave 
assessment at different place, time, and occasion. If their scores are 
similar or consistent, the instrument is reliable. The final students’ 
score were determined by the average score between the researcher 
and the English teacher. 
c. Normality 
In this research, the researcher used Liliefors Theory. In 
Liliefors theory, the data should be arranged early (Hardi, 2014:69). 
There are several steps by using Liliefors Theory in this below:  
1) Arranging the data from lower to higher 
2) Determining the mean score by using formula, as follow: 
 ̅  
∑ 
 
 
3) Determining the standard deviation by using the formula: 
  
√∑    
  
 ∑     
 
 
   
 
4) Calculating   value from each numbers with following the 
formula: 
   
    
 
 
5) Calculating       from each numbers with following the formula: 
To half of first data              
To half of end data              
   can be looked in the table of The Standard Normal Distribution 
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6) Calculating       from each numbers by using the formula: 
      
  
 
 
   is an example of number one,    is an example of number two, 
etc.  
7) Calculating the Liliefors arithmetic from each numbers by using 
the fomula: 
    |           | 
8) Comparing the maximum result of      with        and the 
normality test can be found. If             the distribution of 
the test runs normally but if             the distribution of the 
test dos not normally.  
d. Homogeneity 
Homogeneity is used to know whether the data is 
homogeneous or not. In order to test the homogeneity, the researcher 
uses Bartlet Theory. The researcher used some steps in the following. 
1) The scores of pre-test and post-test from the students is squared 
2) Determining variance or   
 
 from post-test and pre-test score by 
using the formula: 
  
  
(∑  
  
 ∑   
 
  
)
   
 
Where: 
  
 
 = variance of each group 
   = number of cases of each group 
3) Determining    by using the formula: 
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{∑ (  
       )}
      
 
4) Determining        
               
5) Determining    
         {  ∑           
 } 
6) Comparing the result of    with        , the groups are 
homogenous when    is lower than        
3. Hypothesis Test 
Sugiyono (2011:159) argues that hypothesis means as provisional 
answers to problem statement of research. To measure the hypothesis is 
using t-test to know the significant difference in teaching writing by using 
pictures. The researcher did test the data by using the following steps in 
order to respond the objective of the research.  
a. Doing the test in both groups, experiment group that has been taught 
by using pictures and the control group that has been taught by using 
not pictures (conventional method).  
b. The result of test was scored by using Table 2.1 The Scoring of 
Writing.  
c. Determining the mean scores of each those two groups.  
d. The two means of groups were compared by using t-test formula. T-
test is a technique used to measure the hypothesis between two 
variables (Sugiyono, 2011:159). There are some steps to determine 
the t-test result is in below: 
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1) Calculating pre-test and post-test score of control or experiment 
group  
2) Determining    by using this formula: 
  ̅   ̅  √
∑    ∑   
       
(
 
  
 
 
  
) 
  
 ̅   ̅ 
  ̅   ̅ 
 
Where: 
     ̅ 
3) Determining        
4) Hypothesis testing 
Comparing the result of        and   . 
   is rejected when          . It can concluded that there is a 
significant difference between    and   . 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Data Description 
The objective of this research is to find out whether there is or not 
significant difference between students who are taught by using Edmodo and 
who are taught by using Pictures. The researcher took two classes as the 
samples. The classes are the VII C as the experiment group consisting of 30 
students who are taught using Edmodo media and VII E as the control group 
consisting of 30 students who are taught using Pictures. 
After conducting the experiment, the researcher obtained the desired 
data. The data which are analyzed in this research are pre-test and post-test 
scores of the two groups, experiment group and control group. The pre-test 
and post-test scores of both the experiment and the control groups are 
compared by using t-test. The data description of each group presented as 
follows. 
1. The Result of Pre-Test 
a. The Experiment Class 
The data pre-test the writing skill of the students for the group 
are taught by using Edmodo (pre-test experiment). From the data of 
pre-test experiment showed that the score was 43 up 71. The mean 
was 59.6, the mode was 64.64, the median was 61.67 and the standard 
deviation was 8.04. The frequency distribution of the data of pre-test 
experiment group is in Table 4.1. 
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Table 4.1 
Frequency Distribution of Pre-test Experiment Class 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) 
Percentage 
43-47 42.5-47.5 45 3 10.00 
48-52 47.5-52.5 50 4 13.33 
53-57 52.5-57.5 55 3 10.00 
58-62 57.5-62.5 60 6 20.00 
63-67 62.5-67.5 65 9 30.00 
68-72 67.5-72.5 70 5 16.67 
 
The steps of interval as following below: 
1) The highest score is 71 
2) The lowest score is 43 
3) Range is 71 – 43 = 28 
4) Class = 1 + (3.3) log 30 
= 1 + (3.3) (1.477) 
= 5.87 ~ 6 
5) Interval (i) =  28 : 6 = 4,67 ~ 5 
From the table, it shows that the frequencies of the data are 1, 
2, 3, 4, 5, 6, 7, 8, and 9 with score from 43 until 71. First, the 
frequency of the students who have score 43-47 with class boundaries 
42.5-47.5 is 3. Second, the frequency of the students who have score 
48-52 with class boundaries 47.5-52.5 is 4. Third, the frequency of the 
students who have score 53-57 with class boundaries 52.5-57.5 is 3. 
Fourth, the frequency of the students who have score 58-62 with class 
boundaries 57.5-62.5 is 6. Fifth, the frequency of the students who 
have score 63-67 with class boundaries 62.5-67.5 is 9. The last, the 
frequency of the students who have score 68-72 with class boundaries 
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67.5-72.5 is 5. The frequency distribution of the data of pre-test 
experiment group can also be seen in the histogram presented in figure 
4.1. 
 
 
Figure 4.1 Histogram Data of Pre-test Experiment Class 
 
b. The Control Class 
The data pre-test the writing skill of the students for the group 
are taught by using Picture (pre-test control). From the data of pre-test 
control showed that the score was 36 up 69. The mean was 58.03, the 
mode was 62.27, the median was 60.5 and the standard deviation was 
7.8. The frequency distribution of the data of pre-test control group is 
in Table 4.2. 
Table 4.2 
Frequency Distribution of Pre-test Control Class 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) 
Percentage 
36-41 35.5-41.5 38.5 1 3.33 
42-47 41.5-47.5 44.5 2 6.67 
48-53 47.5-53.5 50.5 4 13.33 
54-59 53.5-59.5 56.5 6 20.00 
60-65 59.5-65.5 62.5 12 40.00 
66-71 65.5-71.5 68.5 5 16.67 
 
 
0
2
4
6
8
10
Frequency 
Frequency
62 
 
 
 
The steps of interval as following below: 
1) The highest score is 69 
2) The lowest score is 36 
3) Range is 69 – 36 = 33 
4) Class = 1 + (3.3) log 30 
= 1 + (3.3) (1.477) 
= 5.87 ~ 6 
5) Interval (i) =  33 : 6 = 5,5 ~ 6 
From the table, it shows that the frequencies of the data are 1, 
2, 3, 4, 5, 6, 7, 8, 9, 10, 11 and 12 with score from 36 until 69. First, 
the frequency of the students who have score 36-41 with class 
boundaries 35.5-41.5 is 1. Second, the frequency of the students who 
have score 42-47 with class boundaries 41.5-47.5 is 2. Third, the 
frequency of the students who have score 48-53 with class boundaries 
47.5-53.5 is 4. Fourth, the frequency of the students who have score 
54-59 with class boundaries 53.5-59.5 is 6. Fifth, the frequency of the 
students who have score 60-65 with class boundaries 59.5-65.5 is 12. 
The last, the frequency of the students who have score 66-71 with 
class boundaries 65.5-71.5 is 5. The frequency distribution of the data 
of pre-test control group can also be seen in the histogram presented in 
figure 4.2.  
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  Figure 4.2 Histogram Data of Pre-test Control Class 
 
2. The Result of Post-Test 
a. The Experiment Class 
The data post-test the writing skill of the students for the group 
are taught by using Edmodo (post-test experiment). From the data of 
post-test experiment showed that the score was 50 up 76. The mean 
was 66.07, the mode was 70.41, the median was 67 and the standard 
deviation was 5.61. The frequency distribution of the data of post-test 
experiment group is in Table 4.3. 
Table 4.3 
Frequency Distribution of Post-test Experiment Class 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) 
Percentage 
50-54 49.5-54.5 52 1 3.33 
55-59 54.5-59.5 57 2 6.67 
60-64 59.5-64.5 63 8 26.67 
65-69 64.5-69.5 67 8 26.67 
70-74 69.5-74.5 72 10 33.33 
75-79 74.5-79.5 77 1 3.33 
 
The steps of interval as following below: 
1) The highest score is 76 
2) The lowest score is 50 
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3) Range is 76 – 50 = 26 
4) Class = 1 + (3.3) log 30 
= 1 + (3.3) (1.477) 
= 5.87 ~ 6 
5) Interval (i) =  26 : 6 = 4,33 ~ 5 
From the table, it shows that the frequencies of the data are 1, 
2, 3, 4, 5, 6, 7, 8, 9 and 10 with score from 50 until 76. First, the 
frequency of the students who have score 50-54 with class boundaries 
49.5-54.5 is 1. Second, the frequency of the students who have score 
55-59 with class boundaries 54.5-59.5 is 2. Third, the frequency of the 
students who have score 60-64 with class boundaries 59.5-64.5 is 8. 
Fourth, the frequency of the students who have score 65-69 with class 
boundaries 64.5-69.5 is 8. Fifth, the frequency of the students who 
have score 70-74 with class boundaries 69.5-74.5 is 10. The last, the 
frequency of the students who have score 75-79 with class boundaries 
74.5-79.5 is 1. The frequency distribution of the data of post-test 
experiment group can also be seen in the histogram presented in figure 
4.3.  
 
 
 
 
 
 
    Figure 4.3 Histogram Data of Post-test Experiment Class 
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b. The Control Class 
The data post-test the writing skill of the students for the group 
are taught by using Picture (post-test control). From the data of post-
test control showed that the score was 40 up 75. The mean was 62.03, 
the mode was 65.3, the median was 63.5 and the standard deviation 
was 7.25. The frequency distribution of the data of post-test control 
group is in Table 4.4. 
Table 4.4 
Frequency Distribution of Post-test Control Class 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) 
Percentage 
40-45 39.5-45.5 42.5 1 3.33 
46-51 45.5-51.5 48.5 1 3.33 
52-57 51.5-57.5 54.5 5 26.67 
58-63 67.5-63.5 60.5 8 20.00 
64-69 63.5-69.5 66.5 11 40.00 
70-75 69.5-75.5 72.5 4 6.67 
 
The steps of interval as following below: 
1) The highest score is 75 
2) The lowest score is 40 
3) Range is 75 – 40 = 35 
4) Class = 1 + (3.3) log 30 
= 1 + (3.3) (1.477) 
= 5.87 ~ 6 
5) Interval (i) =  35 : 6 = 5,83 ~ 6 
From the table, it shows that the frequencies of the data are 1, 
2, 3, 4, 5, 6, 7, 8, 9, 10, 11, dan 12 with score from 40 until 75. First, 
the frequency of the students who have score 40-45 with class 
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boundaries 39.5-45.5 is 1. Second, the frequency of the students who 
have score 46-51 with class boundaries 45.5-51.5 is 1. Third, the 
frequency of the students who have score 52-57 with class boundaries 
51.5-57.5 is 5. Fourth, the frequency of the students who have score 
58-63 with class boundaries 57.5-63.5 is 8. Fifth, the frequency of the 
students who have score 64-69 with class boundaries 63.5-69.5 is 11. 
The last, the frequency of the students who have score 70-75 with 
class boundaries 69.5-75.5 is 4. The frequency distribution of the data 
of post-test control group can also be seen in the histogram presented 
in figure 4.4.  
 
 
 
  
 
 
 
 
 
 
   Figure 4.4 Histogram of Post-test Control Class 
 
B. Data Analysis 
Before the data was analyzed, normality and homogeneity test must be 
done. The normality test is to know that the sample is in normal distribution 
or not, while the homogeneity test is to know that the data are homogeneous 
or not. Each test is presented in the following section:  
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1. Normality test 
The sample is on normal distribution if      (  obtained) is lower 
than    ( table) at the level of significance (α) = 0.05.   stands for 
Lillefors. 
a. The Result of Pre-test 
The result of computation of normality test of pre-test in 
experiment and control class can be seen in Appendix 13. To make it 
clearer the summary is presented in Table 4.5. 
Table 4.5 
The Result of Normality Test of Pre-test in Experiment and Control Class 
No. Teaching Media 
Number of 
Sample 
            Conclusion 
1. Edmodo 30 0.102 0.161 Normal 
2. Picture 30 0.148 0.161 Normal 
 
The explanation of the table as follows:  
1) The result of the normality test of the pre-test data of the 
experiment class which the students are taught by using Edmodo 
shows that the highest score (    ) is 0.102 and the        is 
0.161. It means that      is lower than        so the data is in 
normal distribution. 
2) The result of the normality test of the pre-test data of the control 
class which the students are taught by using Pictures shows that 
the highest score (    ) is 0.148 and the        is 0.161. It means 
that      is lower than        so the data is in normal distribution. 
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b. The Result of Post-test 
The result of computation of normality test of post-test in 
experiment and control class can be seen in Appendix 13. To make it 
clearer the summary is presented in Table 4.6. 
Table 4.6 
The Result of Normality Test of Post-test in Experiment and Control Class 
No. Teaching Media 
Number of 
Sample 
            Conclusion 
1. Edmodo 30 0.099 0.161 Normal 
2. Picture 30 0.074 0.161 Normal 
 
The explanation of the table as follows:  
1) The result of the normality test of the post-test data of the 
experiment class which the students are taught by using Edmodo 
shows that the highest score (    ) is 0.099 and the        is 
0.161. It means that      is lower than        so the data is in 
normal distribution. 
2) The result of the normality test of the post-test data of the control 
group with the students are taught by using Pictures shows that the 
highest score (    ) is 0.074 and the        is 0.161. It means that 
     is lower than        so the data is in normal distribution. 
2. Homogeneity Test 
Homogeneity test is done to know that the data are homogenous or 
not. If    is lower than               , it can be concluded that the data are 
homogenous. The calculation of the data homogeneity is presented below: 
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a. The Result of Pre-test 
The result of computation of homogeneity test of pre-test can 
be seen in Appendix 14, it can be seen that the data homogeneity of 
pre-test in experiment and control class are 0.024. Because    = 0.024 
<           = 42.557 at the level of significant (α) = 0.05, it can be 
concluded that the data are homogenous. 
b. The Result of Post-test 
The result of computation of homogeneity test of post-test can 
be seen in Appendix 14, it can be seen that the data homogeneity of 
post-test in experiment and control class are 1.525. Because    = 
1.525 <           = 42.557 at the level of significant (α) = 0.05, it can 
be concluded that the data are homogenous. 
 
C. Hypothesis Testing 
Hypothesis test can be done after from pre-test and post-test score. The 
calculation of the test is analyzed by using t-test. T-test is aimed to know the 
influence of Edmodo to teach writing skill. The researcher analyzes pre-test 
scores of the two groups by using t-test to know the equality of their writing 
skill. From the t-test of computation of the pre-test scores of the experiment 
and the control groups (see appendix 15), it can be seen that     = 0.69 is 
smaller than             = 2.045 or    <     so that Ho is accepted. It means 
that there is no significant difference in writing ability between the two 
groups, the experiment group and the control group. 
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 The researcher’s hypothesis in chapter II is there is any significant 
difference between the students who are taught by using Edmodo and the 
students who are taught by using Pictures. To test whether the hypothesis is 
accepted or not, the researcher use t-test formula to analyze the data. The data 
analyzed in this reasearch are post-test scores of the two groups, experiment 
and control group. The result of computation shows that    is 2.06 while 
            = 2.045. It can be seen that    = 2.06 is higher than             = 
2.045 or    >    which means that H0 is rejected. Thus, it can be concluded 
that there is a significant difference between the students who are taught by 
using Edmodo and the students who are taught by using Pictures to the 
seventh grade students of SMP Negeri 2 Ngrambe in the academic year of 
2015/2016. The computation of t-test can be seen in Appendix 15. 
 
D. Discussion 
The result of the research shows that there is a significant difference 
between the students who are taught by using Edmodo and  the students who 
are taught by using Pictures in teaching writing descriptive text. 
The result of analysis can be explained by the many reasons. As it is 
already explained in chapter II, by using Edmodo, the students can share their 
ideas freely. They become active in learning process. Edmodo makes the 
students more relay, enjoy sharing their ideas and learning together with their 
classmates or teacher. The students can access it in everywhere and every 
time. It is supported by the theory supported by Hourdequin (2014:34) states 
that Edmodo is a simple; it is friendly user interface, common to all operation 
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systems of smartphones, provides useful tools for students and teachers to 
interact online outside class anywhere, anytime. In the classroom, the students 
were very enthusiastic to pay attention the teaching learning process. The 
students can explore their ideas freely. They also get an opportunity to receive 
feedback on their writing from their peers and the teacher. They are more 
confident in their writing. By Edmodo, the students or teacher can share the 
important information to others in everywhere, every time, and every 
occasion. 
Whereas, by Pictures, the students felt bored because there is no other 
variation. They only focus in eyes perception. The students have smaller 
opportunities to share their opinion in the class. As the stated, Sukiman 
(2012:87-88) mentions the disadvantages of pictures such as: Only focusing 
eyes perception and the complexity of pictures will not be effective in 
learning activities. In the classroom, the students felt lazy to see the picture. 
They often see the picture and they do not have a new something. In this 
media, students get limitations in exploring ideas in written text. Unclear 
picture can make the students are difficult to show their skill in writing skill 
and make the students become passive. By pictures, the students cannot 
explore their ideas freely, they felt fear of failure. 
Based on the calculations the result of this research is obtained    
(2.06) is higher than        (2.045). It means that there is a significant 
difference between the students who are taught by using Edmodo and the 
students who are taught by using Pictures in teaching writing descriptive text. 
Moreover, the students who are taught by using Edmodo has a better writing 
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skill than the students who are taught by using Pictures. It can be seen from 
the mean score of two classes, experiment and control class. The mean score 
of experiment class is 66.07, while the mean score of control class is 62.03. It 
means that the mean sore of experiment class is higher than the mean score of 
control class. 
The explanation above recommends the result of this research that 
there is a significant difference in writing achievement between the students 
who are taught by using Edmodo and the students who are taught by using 
Picture. 
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CHAPTER V 
CONCLUSIONS, IMPLICATION, AND SUGGESTIONS 
 
A. Conclusion  
The objective of this research is to know whether there is or not 
significant difference between students who are taught by using Edmodo and 
who are taught by using Pictures. The result calculating using t-test obtained 
(             >                . It means that there was significant 
difference between the students who are taught by using Edmodo and who are 
taught using Pictures in teaching written descriptive text for the seventh 
grade. Ha is accepted when        is higher than       . Then H0 is accepted 
when        is lower than       . It can be seen from the explanation above 
that        is higher than       . It can be concluded that there is any 
significant difference between the students who are taught by using Edmodo 
and who are taught by using Pictures in teaching writing descriptive text at 
the seventh grade students of SMP Negeri 2 Ngrambe in the academic year of 
2016/2017. 
 
B. Implication  
The conclusion above implies in teaching writing the teacher should 
make the students accustomed to writing. Edmodo had been proven to be an 
effective way in teaching writing. Practically, the use of Edmodo is an 
appropriate teaching technique which enables the students to share their 
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feeling and ideas. Especially in writing, Edmodo helps the students in express 
their ideas. They felt more confident in express their ideas.  
In first stage, the teacher and students met in class to discuss the 
material about Descriptive Text based syllabus in the second semester. Before 
drafting stage, the teacher asks students to make pairs to write a paragraph 
about Descriptive Text. In drafting stage, the students write a paragraph about 
the topic certainly. They organized the paragraph according to the generic 
structure of descriptive text. After the students finished their first draft, they 
were asked to upload their writing to Edmodo group (online class). In the 
revising stage, the teacher and students’ peer gave comments in students’ 
writing and asked students to revise their works based on the comments of 
their peers and teacher. The final stage, the students uploaded the revision to 
the Edmodo group. 
 
C. Suggestions 
Based on the conclusion made and the implication stated above, the 
researcher would like to give some suggestions dealing with the teaching of 
writing. The researcher gives some suggestions related to this research. She 
hopes that these recommendations will be useful for students, teachers, and 
other researchers. The recommendation can be put forward as follows: 
1. For the Students 
Writing is a skill gained by practicing. Practicing writing did not 
mean that they had to write something scientific. They could write freely 
anything they wanted without worrying about the correctness of every 
75 
 
 
 
kind. They should understand that the main function of writing is 
conveying meaning or communicating. Students are suggested to use 
Edmodo, so they can become autonomous learners, can create flexibility 
and efficiency in teaching learning activities, and can get better learning 
process. The students could access it in every where and every time. 
2. For the Teacher 
The English teacher, especially the teachers who teach in Junior 
High School, should create an enjoyable situation in teaching learning 
process so that the students can involve actively in class. It is important 
for teachers to use effective and enjoyable media to teach writing. 
Edmodo can be applied as one of alternative media to teach writing since 
it gives the students benefit and interesting activities. By doing this, the 
students are motivated in joining the class and are not easy to feel bored 
in teaching learning process. Based on the explanation above, it is 
recommended for English teacher to apply in the classroom. 
3. To the other Researcher 
The result of this research can be used as an additional reference 
for a similar research with different variables or different population, 
especially researches dealing with the teaching of writing. The researcher 
also hopes that other researchers can apply this approach in other level of 
students. 
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Appendix 1. The List of Students’ Name 
No. Experiment Class No. Control Class 
1 Andika Dimas Falen Adit 1 Aditya Nada Setiawan 
2 Alia Vera Puspita 2 Agil Veriani 
3 Defa Dwi Kristanto 3 Ariesta Tri Aji Pamungkas 
4 Bella Putri Lestari 4 Alya Miftaqul Zanah 
5 Danang Prasetyo 5 Diki Hariyanto 
6 Dewi Roro Andini 6 Dina Fitriana Nowita 
7 Dima Mandala Putra 7 Eni Setyawati 
8 Dimas Ario Pradana 8 Fera Anggraini 
9 Fathul Robianto 9 Fitra Awalung 
10 Nabila Kusuma Wardani 10 Ibnu Salis Badarudin 
11 Jackson Setiawan 11 Isya Andhi Pamungkas 
12 Muhammad Choirul Huda 12 Krisna Setiaji 
13 Nadia Putri Utami 13 Linda Andriyani 
14 Fauzan Janothama 14 Ludia Dwi Apriliani 
15 Nuriyanti 15 Muhammad Rio Choiru Rizal 
16 Rendra Maulana Farhani 16 Nanda Fatkhul Mansurin 
17 Johan 17 Nurlina Isna Anggraini 
18 Salsa Dina Febriyanti 18 Pamela Lestari Haruningtyas 
19 Salsabilla Mutia 19 Pindi Khoiriatuz Z 
20 Mahesa Deni Setiawan 20 Raya Gusta V 
21 Sabrina Kurnia Azzahra 21 Rico Febrianto 
22 Shella Yogi Noviana 22 Ririn Arif Cahyati 
23 Septino Angga Hermawan 23 Riza Wisnu Aditiya 
24 Valentia Adi Putra 24 Sakur Widoyo 
25 Sefi Damayanti 25 Friska Resty Fandia 
26 Septiana Eka Saputri 26 Upik Fitriana 
27 Vendi Pradana 27 Vigo Gustian 
28 Tiya Rahmawati 28 Virgy Fajar Saputra 
29 Yuyun Jutri Lestari 29 Yahya Alfauzi Kurniawan 
30 Yasindra Arindo N 30 Yuyun Icha Rahmawati 
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SILABUS PEMBELAJARAN 
 
Sekolah : SMP Negeri 2 Ngrambe 
Kelas : VII (tujuh) 
Mata Pelajaran : Bahasa Inggris 
Semester : 2 (dua) 
Standar Kompetensi : 12. Menulis 
                                  Mengungkapkan makna dalam teks tulis fungsional dan esai pendek sangat sederhana berbentuk 
descriptive   dan procedure untuk berinteraksi dengan lingkungan terdekat  
 
Kompetensi 
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator 
Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar Teknik 
Bentuk 
Instrumen 
Contoh 
Instrumen 
12.1 Mengungkapka
n makna dalam 
teks tulis 
fungsional 
pendek sangat 
sederhana 
dengan 
menggunakan 
ragam bahasa 
tulis secara 
akurat, lancar 
dan berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
terdekat 
1. Teks 
fungsional 
Instruksi 
Daftar barang 
Pengumuman 
Ucapan 
selamat 
Kosakata 
terkait  
tema / jenis 
teks. 
2. Ciri 
kebahasaan 
teks 
fungsional. 
3. Tanda Baca 
4. Spelling 
1. Tanya jawab 
yang berkaitan 
dengan materi 
2. Membahas 
dan 
mengembangk
an kosakata 
dan tata 
bahasa: noun, 
noun phrase, 
adj, verb, 
adverb, simple 
Pr tense, 
imperative 
3. Membuat 
frasa, kalimat 
sesuai dengan 
1. Menulis teks  
       fungsional    
       pendek  
       berbentuk : 
- Instruksi 
- Daftar 
barang 
- Pengumuman 
- Ucapan     
  Selamat 
 
2. Menulis 
kalimat         
sederhana 
Test tulis 
 
Tes tulis 
 
 
Penugasan 
Melengkapi 
 
 
Menyusun 
kata acak 
 
 
 
Esai bebas 
 
 
 
Tugas rumah 
1. Complete the 
sentences 
 
2. Rearrange the 
words into 
good 
sentences 
 
3. Write down 
your own 
shopping list 
based on the 
situation 
given. 
4. Write down 
list of 
instructions to 
4x40 
 menit 
 
 
 
Buku teks 
 
Alat peraga 
 
Tempat-
tempat 
umum yang 
ada teks 
fungsional 
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materi 
4. Membahas 
struktur atau 
ciri-ciri teks 
tulis 
fungsional 
pendek 
5. Membuat teks 
tulis 
fungsional 
pendek 
terpimpin 
ataudengan 
teman 
6. Membuat teks 
tulis 
fungsional 
pendek sendiri 
dengan bebas 
be on time to 
school 
5. Write a 
greeting card 
to your  friend 
on his/her 
birthday 
6. Listen and 
make a draft 
of retelling 
descriptive/pr
ocedure text 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
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Kompetensi 
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator 
Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
 12.2 Mengungkapkan 
makna dan 
langkah retorika 
dalam esai 
pendek sangat 
sederhana 
dengan 
menggunakan 
ragam bahasa 
tulis secara 
akurat, lancar 
dan berterima 
untuk 
berinteraksi 
dengan 
lingkunguan 
terdekat dalam 
teks berbentuk 
descriptive/ 
procedure 
 
1. Teks monolog 
berbentuk 
 
2. Descriptive/ 
procedure 
 
3. Unsur bahasa 
terkait teks. 
 
4. Langkah 
retorika 
terkait teks. 
 
5. Spelling 
 
6. Tanda baca 
 
 
 
1. Mendengarka
n dan 
merespon 
introduction 
tentang 
penulisan teks 
monolog 
deskriptif/pro
sedur. 
2. Memperhatik
an penjelasan 
tentang 
kosakata dan 
tatabahasa 
yang 
berkaitan 
dengan 
penulisan teks 
monolog 
deskriptif/pro
sedur 
3. Memperhatik
an dan 
membaca teks 
deskriptif/pro
sedur. 
4. Menulsi frasa-
frasa, kalimat-
kalimat yang 
diperlukan 
untuk menulis 
teks 
deskriptif/pro
6. Melengkapi 
teks 
descriptive-
procedure 
 
 
7. Menyusun 
teks 
 
 
8. Menulis teks 
berbentuk 
- Descriptive/ 
   procedure 
 
 
 
 
 
 
 
Tes tulis 
 
Melengkapi 
 
 
 
 
Menyusun 
teks 
 
 
Esai 
1. Complete the 
blank spaces 
Correctly. 
 
 
2. Arrange the 
jumbled 
sentences into 
a good 
descriptive/pr
ocedere text 
3. Write down  a 
simple 
descriptive/pr
ocedure text 
based on the 
picture/with 
your own 
words 
6x40  
menit 
  
 Buku teks 
 
 Alat 
peraga 
 
 Teks 
otentik 
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sedur. 
5. Menulis teks 
deskriptif/pro
sedur dengan 
struktur teks 
yang benar. 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
     
 
 
 
Mengetahui 
Kepala SMP Negeri 2 Ngrambe 
 
 
 
Sumarsetya, S.Pd., M.Si 
NIP. 19620607 198403 1 008 
 
 
Guru Mata Pelajaran 
 
 
 
Yulinda Sri Hastuti, S.Pd 
NIP. 19780904 200801 2 021 
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Appendix 3. Lesson Plan of Experiment Class 
RENCANA PELAKSANAAN PEMBELAJARAN 
Pre-test (Experiment Class) 
 
Sekolah : SMP Negeri 2 Ngrambe 
Mata Pelajaran : Bahasa Inggris 
Skill : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 2 x 40 menit 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan 
esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat 
Kompetensi Dasar :  
1.  Mengungkapkan makna dalam bentuk teks tulis 
fungsional pendek sangat sederhana dengan 
menggunakan ragam bahasa tulis secara akurat, lancar, 
dan berterima untuk berinteraksi dengan lingkungan 
sekitar 
2.  Mengungkapkan makna dan langkah retorika dalam 
esei pendek sangat sederhana dengan menggunakan 
ragam bahasa tulis secara akurat, lancar, dan berterima 
untuk berinteraksi dengan lingkungan sekitar dalam teks 
berbentuk descriptive dan procedure  
86 
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Indikator : Menulis teks esei dalam bentuk descriptive dan 
procedure dengan langkah retorika yang benar. 
 
I. Tujuan 
Tujuan pre-test adalah untuk mengetahui kemampuan menulis siswa-siswa 
pada bagian: content, organization, vocabulary, language use, and mechanics. 
 
II. Materi 
Descriptive Text 
 
III. Langkah-langkah 
No. 
Langkah-Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
1. Pre-activity 
a. Apersepsi 
1) Memberikan salam kepada 
siswa 
2) Memperkenalkan diri 
3) Mengabsen kehadiran siswa 
10 menit 
2. 
Main activity 
 
a. Eksplorasi 
1) Tanya jawab tentang contoh-
contoh descriptive text 
b. Elaborasi 
1) Memberi lembar kerja kepada 
siswa 
2) Siswa secara mandiri 
membuat descriptive text 
tentang binatang peliharaan 
mereka atau binatang yang 
mereka ketahui (pre-test) 
c. Konfirmasi 
1) Setelah siswa selesai menulis 
descriptive text, pekerjaan 
mereka dikumpulkan. 
2) Mengkonfirmasi kesulitan-
kesulitan siswa dalam 
membuat descriptive text 
60 menit 
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3. 
Post-activity 
 
a. Penutup 
1) Memberikan kesimpulan 
tentang pelaksanaan pre-test 
dan memberi penguatan 
kepada siswa 
2) Menyampaikan rencana 
pembelajaran yang akan 
diajarkan pertemuan 
berikutnya 
10 menit 
 
IV. Instrumen 
Instruction 
 Make a Descriptive Text about your pet or Animal 
 The length of the paragraph is about 10 sentences or more 
 
V. Sistem Penilaian 
No. Component Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language use 25 
5. Mechanic 5 
Total 100 
 
 Ngrambe,  Mei 2017 
Mengetahui, 
Guru Mata Pelajaran Peneliti 
 
 
Yulinda Sri Hastuti, S.Pd Zum’arini Juni Solechah 
NIP. 19780904 200801 2 021 NIM. 133221334 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(Experiment Class) 
 
Nama Sekolah : SMP Negeri 2 Ngrambe 
Mata Pelajaran : Bahasa Inggris 
Pokok Pembahasan : Descriptive Text 
Skill : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 4 x 40 menit (2 x pertemuan) 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan 
esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat 
Kompetensi Dasar :  
1. Mengungkapkan makna dalam bentuk teks tulis 
fungsional pendek sangat sederhana dengan 
menggunakan ragam bahasa tulis secara akurat, lancar, 
dan berterima untuk berinteraksi dengan lingkungan 
sekitar 
2. Mengungkapkan makna dan langkah retorika dalam 
esei pendek sangat sederhana dengan menggunakan 
ragam bahasa tulis secara akurat, lancar, dan berterima 
untuk berinteraksi dengan lingkungan sekitar dalam 
teks berbentuk descriptive dan procedure 
89 
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Indikator : Menulis teks esei dalam bentuk descriptive dan 
procedure dengan langkah retorika yang benar 
 
I. Tujuan 
Pada akhir pembelajaran, siswa dapat: 
1. Memahami makna dalam teks tulis fungsional dan esai pendek sangat 
sederhana berbentuk descriptive dan  procedure untuk berinteraksi dengan 
lingkungan terdekat 
 
II. Materi Pembelajaran 
1. Descriptive text is a text that tells about particular person, place, or thing. 
The goal of this text is to describe particular person, place, or thing. 
2. Generic structure:  
a. Identification: identifies phenomenon to be described 
b. Description: describes parts, qualities, and characteristics, etc. 
3. Language features:  
a. Focus on specific participants. 
b. Use of attributive and identifying process. 
c. Use Simple Present Tense 
4. Formula of Simple Present Tense 
 
 
 
 
Simple Present Tense 
 S  +  V1 atau S  +  Vs/es 
Ex. I study English 
 He likes watermelon 
 S  +  to be (is,am,are) + adj/noun 
Ex. Mustafa is a pilot 
 S  +  have/has + ….. 
Ex. He has brown eyes 
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5. The Example of Descriptive Text 
He likes watermelon (identification). A watermelon is pretty. It is green on 
the outside. It is red on the inside. It is hard on the outside. It is soft on the 
inside. It is juicy on the inside. A watermelon is sweet. Some watermelons 
have seeds. He spits them out. Some watermelons have no seeds 
(description). 
 
III. Metode/Teknik Pembelajaran 
Cooperative Language Learning 
 
IV. Langkah-langkah Kegiatan 
Pertemuan pertama (Simple Present Tense) 
No 
Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
1. Pre-activity 
Apersepsi 
a. Pembukaan 
1) Memberikan salam kepada 
siswa 
2) Mengabsen kehadiran siswa 
b. Tanyajawab terkait descriptive text 
c. Motivasi 
Menjelaskan manfaat materi yang 
akan dipelajari 
10 menit 
2. 
Main activity 
 
a. Eksplorasi 
1) Guru menjelaskan Simple 
Present Tense yang menjadi 
salah satu ciri dari descriptive 
text 
2) Guru memberikan contoh-
contoh Simple Present Tense 
dalam descriptive text 
b. Elaborasi 
1) Guru meminta siswa untuk 
membentuk kelompok dan 
membuat kalimat berpola 
60 menit 
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Simple Present Tense 
2) Guru meminta siswa untuk 
membuat akun Edmodo dan join 
ke grup, setelah itu mereka 
diminta mengerjakan sebuah 
kuis yang telah diupload guru di 
Edmodo 
c. Konfirmasi 
1) Memfasilitasi peserta didik 
untuk sebagai narasumber dan 
fasilitator dalam menjawab 
berbagai pertanyaan siswa 
2) Membantu menyelesaikan 
masalah yang dihadapi siswa 
3) Memberi motivasi untuk 
berpartisipasi kritis dan kreatif 
kepada siswa 
3. 
Post-activity 
 
a. Penutup 
1) Memberi kesimpulan atau 
rangkuman pelajaran 
2) Menyampaikan rencana 
pembelajaran yang akan 
diajarkan pertemuan berikutnya 
10 menit 
 
Pertemuan Kedua 
No 
Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
1. Pre-activity 
a. Apersepsi 
1) Pembukaan 
2) Memberikan salam kepada 
siswa 
3) Mengabsen kehadiran siswa 
b. Tanyajawab terkait descriptive text 
c. Motivasi 
Menjelaskan manfaat materi yang 
akan dipelajari 
10 menit 
2. 
Main activity 
 
a. Eksplorasi 
1) Guru melibatkan siswa untuk 
mencari informasi tentang 
topik/tema yang akan 
disampaikan dan dipelajari 
2) Guru menjelaskan tujuan 
komunikatif dari descriptive text 
3) Guru menjelaskan generic 
structure dari teks berbentuk 
60 menit 
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descriptive 
4) Guru menjelaskan language 
feature dari teks berbentuk 
descriptive 
b. Elaborasi 
1) Memberi tugas berdasarkan 
pemahaman siswa tentang text 
yang berupa writing 
2) Guru meminta siswa untuk 
membentuk kelompok dan 
membuat descriptive text sesuai 
dengan tema yang telah 
ditentukan oleh guru 
3) Guru meminta siswa untuk 
mengunggah tugas mereka di 
grup Edmodo 
c. Konfirmasi 
1) Memfasilitasi peserta didik 
sebagai narasumber dan 
fasilitator dalam menjawab 
berbagai pertanyaan peserta 
didik 
2) Membantu menyelesaikan 
masalah yang dihadapi siswa. 
3) Memberi motivasi untuk 
berpartisipasi kritis dan kreatif 
kepada siswa 
3. 
Post-activity 
 
a. Penutup 
1) Memberi kesimpulan atau 
rangkuman pelajaran 
2) Menyampaikan rencana 
pembelajaran yang akan 
diajarkan pertemuan berikutnya 
10 menit 
 
V. Sumber dan Media Pembelajaran 
1. Sumber 
c. Buku Paket English in Focus for Grade VII Junior Jigh School 
(SMP/MTs) 
d. LKS (Lembar Kerja Siswa) Intensif Bahasa Inggris Kelas VII 
Semester 2 
2. Media  : Edmodo 
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VI. Penilaian 
1. Teknik Penilaian : Written Text 
2. Instrument  : Arrange the word into good sentences 
: Write a descriptive essay and then upload the task in 
Edmodo 
3. Rubrik Penilaian 
No. Component Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language use 25 
5. Mechanic 5 
Total 100 
 
 Ngrambe,  Mei 2017 
Mengetahui, 
Guru Mata Pelajaran Peneliti 
 
 
Yulinda Sri Hastuti, S.Pd  Zum’arini Juni Solechah 
NIP. 19780904 200801 2 021    NIM. 133221334 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(Experiment Class) 
 
Nama Sekolah : SMP Negeri 2 Ngrambe 
Mata Pelajaran : Bahasa Inggris 
Pokok Pembahasan : Descriptive Text 
Skill : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 2 x 40 menit  
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan 
esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat 
Kompetensi Dasar :  
1. Mengungkapkan makna dalam bentuk teks tulis 
fungsional pendek sangat sederhana dengan 
menggunakan ragam bahasa tulis secara akurat, lancar, 
dan berterima untuk berinteraksi dengan lingkungan 
sekitar 
2. Mengungkapkan makna dan langkah retorika dalam 
esei pendek sangat sederhana dengan menggunakan 
ragam bahasa tulis secara akurat, lancar, dan berterima 
untuk berinteraksi dengan lingkungan sekitar dalam 
teks berbentuk descriptive dan procedure 
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Indikator : Menulis teks esei dalam bentuk descriptive dan 
procedure dengan langkah retorika yang benar 
 
I. Tujuan 
Pada akhir pembelajaran, siswa dapat: 
1. Memahami makna dalam teks tulis fungsional dan esai pendek sangat 
sederhana berbentuk descriptive dan  procedure untuk berinteraksi 
dengan lingkungan terdekat 
 
II. Materi Pembelajaran 
1. Descriptive text is a text that tells about particular person, place, or thing. 
The goal of this text is to describe particular person, place, or thing. 
2. Generic structure:  
a. Identification: identifies phenomenon to be described 
b. Description: describes parts, qualities, and characteristics, etc. 
3. Language features:  
a. Focus on specific participants. 
b. Use of attributive and identifying process. 
c. Use Simple Present Tense 
4. Formula of Simple Present Tense: 
 
 
 
 
Simple Present Tense 
 S  +  V1 atau S  +  Vs/es 
Ex. I study English 
 He likes watermelon 
 S  +  to be (is,am,are) + adj/noun 
Ex. Mustafa is a pilot 
 S  +  have/has + ….. 
Ex. He has brown eyes 
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5. The Example of Descriptive Text 
He likes watermelon (identification). A watermelon is pretty. It is green 
on the outside. It is red on the inside. It is hard on the outside. It is soft on 
the inside. It is juicy on the inside. A watermelon is sweet. Some 
watermelons have seeds. He spits them out. Some watermelons have no 
seeds (description). 
 
III. Metode/Teknik Pembelajaran 
Cooperative Language Learning 
 
IV. Langkah-langkah Kegiatan 
Pertemuan ketiga 
No 
Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
1. Pre-activity 
a. Apersepsi 
1) Pembukaan 
2) Memberikan salam kepada 
siswa 
3) Mengabsen kehadiran siswa 
b. Tanyajawab terkait descriptive text 
c. Motivasi 
Menjelaskan manfaat materi yang 
akan dipelajari 
10 menit 
2. 
Main activity 
 
a. Eksplorasi 
1) Mereview tugas siswa 
(membuat descriptive text) yang 
telah di upload di grup Edmodo 
b. Elaborasi 
1) Meminta siswa untuk 
memperbaiki pekerjaan mereka 
berdasarkan komentar dari guru 
dan teman-temannya secara 
tertulis di kertas kemudian 
mengupload kembali hasil revisi 
mereka 
60 menit 
97 
 
 
 
9
7
 
c. Konfirmasi 
1) Memfasilitasi peserta didik 
sebagai narasumber dan 
fasilitator dalam menjawab 
berbagai pertanyaan peserta 
didik 
2) Membantu menyelesaikan 
masalah yang dihadapi siswa  
3) Memberi motivasi untuk 
berpartisipasi kritis dan kreatif 
kepada siswa 
4) Guru bertanya jawab tentang 
hal-hal yang belum diketahui 
siswa 
3. 
Post-activity 
 
a. Penutup 
1) Memberi kesimpulan atau 
rangkuman pelajaran 
2) Menyampaikan rencana 
pembelajaran dipertemuan 
berikutnya 
10 menit 
 
V. Sumber dan Media Pembelajaran 
1. Sumber 
a. Buku Paket English in Focus for Grade VII Junior Jigh School 
(SMP/MTs) 
b. LKS (Lembar Kerja Siswa) Intensif Bahasa Inggris Kelas VII 
Semester 2 
2. Media : Edmodo 
 
VI. Penilaian 
1. Teknik Penilaian : Written Text 
2. Instrument  : Revise a descriptive essay and then upload the task 
in Edmodo 
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3. Rubrik Penilaian 
No. Component Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language use 25 
5. Mechanic 5 
Total 100 
  
 Ngrambe,  Mei 2017 
Mengetahui, 
Guru Mata Pelajaran Peneliti 
 
 
Yulinda Sri Hastuti, S.Pd Zum’arini Juni Solechah 
NIP. 19780904 200801 2 021 NIM. 133221334 
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RENCANA PELAKSANAAN PEMBELAJARAN 
Post-test (Experiment Class) 
 
Sekolah : SMP Negeri 2 Ngrambe 
Mata Pelajaran : Bahasa Inggris 
Skill : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 2 x 40 menit 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan 
esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat 
Kompetensi Dasar :  
1.  Mengungkapkan makna dalam bentuk teks tulis 
fungsional pendek sangat sederhana dengan 
menggunakan ragam bahasa tulis secara akurat, lancar, 
dan berterima untuk berinteraksi dengan lingkungan 
sekitar 
2.  Mengungkapkan makna dan langkah retorika dalam 
esei pendek sangat sederhana dengan menggunakan 
ragam bahasa tulis secara akurat, lancar, dan berterima 
untuk berinteraksi dengan lingkungan sekitar dalam teks 
berbentuk descriptive dan procedure 
100 
 
 
 
1
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Indikator : Menulis teks esei dalam bentuk descriptive dan 
procedure dengan langkah retorika yang benar. 
 
I. Tujuan 
Tujuan post-test adalah untuk mengetahui kemampuan menulis siswa-siswa 
pada bagian: content, organization, vocabulary, language use, and mechanics 
setelah treatment. 
 
II. Materi 
Descriptive Text 
 
III. Langkah-langkah 
No. 
Langkah-Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
1. Pre-activity 
a. Apersepsi 
1) Memberikan salam kepada 
siswa 
2) Mengabsen kehadiran siswa 
10 menit 
2. Main activity 
 
b. Eksplorasi 
1) Mereview sedikit materi 
descriptive text 
c. Elaborasi 
1) Membagikan lembar kerja 
kepada siswa 
2) Siswa secara mandiri 
membuat descriptive text 
tentang orang (person) 
d. Konfirmasi 
1) Setelah siswa selesai menulis 
descriptive text, pekerjaan 
mereka diupload di grup 
Edmodo (bisa dilakukan 
setelah proses pembelajaran) 
2) Mengkonfirmasi kesulitan-
kesulitan siswa dalam 
membuat descriptive text 
60 menit 
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3. Post-activity 
 
a. Penutup 
1) Memberikan kesimpulan 
tentang pelaksanaan post-test 
dan memberi penguatan 
kepada siswa 
2) Mengakhiri proses 
pembelajaran 
10 menit 
 
IV. Instrumen 
Instruction 
 Make a Descriptive Text about People then Upload your work in Edmodo 
 The length of the paragraph is about 10 sentences or more 
 
V. Sistem Penilaian 
No. Component Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language use 25 
5. Mechanic 5 
Total 100 
 
  
 Ngrambe,  Mei 2017 
Mengetahui, 
Guru Mata Pelajaran Peneliti 
 
 
Yulinda Sri Hastuti, S.Pd Zum’arini Juni Solechah 
NIP. 19780904 200801 2 021 NIM. 133221334 
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Appendix 4. Lesson Plan of Control Class 
RENCANA PELAKSANAAN PEMBELAJARAN 
Pre-test (Control Class) 
 
Sekolah : SMP Negeri 2 Ngrambe 
Mata Pelajaran : Bahasa Inggris 
Skill : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 2 x 40 menit 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan 
esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat 
Kompetensi Dasar :  
1.  Mengungkapkan makna dalam bentuk teks tulis 
fungsional pendek sangat sederhana dengan 
menggunakan ragam bahasa tulis secara akurat, 
lancar, dan berterima untuk berinteraksi dengan 
lingkungan sekitar 
2.  Mengungkapkan makna dan langkah retorika dalam 
esei pendek sangat sederhana dengan menggunakan 
ragam bahasa tulis secara akurat, lancar, dan 
berterima untuk berinteraksi dengan lingkungan 
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sekitar dalam teks berbentuk descriptive dan 
procedure 
Indikator : Menulis teks esei dalam bentuk descriptive dan 
procedure dengan langkah retorika yang benar. 
 
I. Tujuan 
Tujuan pre-test adalah untuk mengetahui kemampuan menulis siswa-siswa 
pada bagian: content, organization, vocabulary, language use, and mechanics. 
 
II. Materi 
Descriptive Text 
 
III. Langkah-langkah 
No. 
Langkah-Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
1. Pre-activity 
a. Apersepsi 
1) Memberikan salam kepada 
siswa 
2) Memperkenalkan diri 
3) Mengabsen kehadiran siswa 
10 menit 
2. 
Main activity 
 
a. Eksplorasi 
1) Tanya jawab tentang contoh-
contoh descriptive text 
b. Elaborasi 
1) Memberi lembar kerja kepada 
siswa 
2) Siswa secara mandiri 
membuat descriptive text 
tentang binatang peliharaan 
mereka atau binatang yang 
mereka ketahui (pre-test) 
c. Konfirmasi 
1) Setelah siswa selesai menulis 
descriptive text, pekerjaan 
60 menit 
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mereka dikumpulkan. 
2) Mengkonfirmasi kesulitan-
kesulitan siswa dalam 
membuat descriptive text 
3. 
Post-activity 
 
b. Penutup 
1) Memberikan kesimpulan 
tentang pelaksanaan pre-test 
dan memberi penguatan 
kepada siswa 
2) Menyampaikan rencana 
pembelajaran yang akan 
diajarkan pertemuan 
berikutnya 
10 menit 
 
IV. Instrumen 
Instruction 
 Make a Descriptive Text about your pet or Animal 
 The length of the paragraph is about 10 sentences or more 
 
V. Sistem Penilaian 
No. Component Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language use 25 
5. Mechanic 5 
Total 100 
 
 Ngrambe,  Mei 2017 
Mengetahui, 
Guru Mata Pelajaran Peneliti 
 
 
Yulinda Sri Hastuti, S.Pd Zum’arini Juni Solechah 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(Control Class) 
 
Nama Sekolah : SMP Negeri 2 Ngrambe 
Mata Pelajaran : Bahasa Inggris 
Pokok Pembahasan : Descriptive Text 
Skill : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 4 x 40 menit (2 x pertemuan) 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan 
esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat 
Kompetensi Dasar :  
1. Mengungkapkan makna dalam bentuk teks tulis 
fungsional pendek sangat sederhana dengan 
menggunakan ragam bahasa tulis secara akurat, lancar, 
dan berterima untuk berinteraksi dengan lingkungan 
sekitar 
2. Mengungkapkan makna dan langkah retorika dalam 
esei pendek sangat sederhana dengan menggunakan 
ragam bahasa tulis secara akurat, lancar, dan berterima 
untuk berinteraksi dengan lingkungan sekitar dalam 
teks berbentuk descriptive dan procedure 
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Indikator : Menulis teks esei dalam bentuk descriptive dan 
procedure dengan langkah retorika yang benar 
 
I. Tujuan 
Pada akhir pembelajaran, siswa dapat: 
1. Memahami makna dalam teks tulis fungsional dan esai pendek sangat 
sederhana berbentuk descriptive dan  procedure untuk berinteraksi 
dengan lingkungan terdekat 
 
II. Materi Pembelajaran 
1. Descriptive text is a text that tells about particular person, place, or thing. 
The goal of this text is to describe particular person, place, or thing. 
2. Generic structure:  
d. Identification: identifies phenomenon to be described 
e. Description: describes parts, qualities, and characteristics, etc. 
3. Language features:  
a. Focus on specific participants. 
b. Use of attributive and identifying process. 
c. Use Simple Present Tense 
4. Formula of Simple Present Tense: 
 
 
 
 
Simple Present Tense 
 S  +  V1 atau S  +  Vs/es 
Ex. I study English 
 He likes watermelon 
 S  +  to be (is,am,are) + adj/noun 
Ex. Mustafa is a pilot 
 S  +  have/has + ….. 
Ex. He has brown eyes 
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5. The Example of Descriptive Text 
He likes watermelon (identification). A watermelon is pretty. It is green 
on the outside. It is red on the inside. It is hard on the outside. It is soft on 
the inside. It is juicy on the inside. A watermelon is sweet. Some 
watermelons have seeds. He spits them out. Some watermelons have no 
seeds (description). 
 
III. Metode/Teknik Pembelajaran 
Cooperative Language Learning 
 
IV. Langkah-langkah Kegiatan 
Pertemuan pertama (Simple Present Tense) 
No 
Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
1. Pre-activity 
Apersepsi 
a. Pembukaan 
1) Memberikan salam kepada 
siswa 
2) Mengabsen kehadiran siswa 
b. Tanyajawab terkait descriptive text 
c. Motivasi 
1) Menjelaskan manfaat materi 
yang akan dipelajari 
10 menit 
2. 
Main activity 
 
a. Eksplorasi 
1) Guru menjelaskan Simple 
Present Tense yang menjadi 
salah satu ciri dari descriptive 
text 
2) Guru memberikan contoh-
contoh Simple Present Tense 
dalam descriptive text 
berdasarkan gambar 
3) Guru memperlihatkan gambar 
yang telah dibawanya dan 
bertanya kepada siswa apa saja 
60 menit 
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yang ada pada gambar 
4) Guru meminta siswa untuk 
mengembangkan ide mereka 
berdasarkan gambar tersebut 
dalam sebuah kalimat Simple 
Present Tense 
b. Elaborasi 
1) Guru meminta siswa untuk 
membentuk kelompok dan 
membuat kalimat berpola 
Simple Present Tense 
berdasarkan gambar 
c. Konfirmasi 
1) Memfasilitasi peserta didik 
untuk sebagai narasumber dan 
fasilitator dalam menjawab 
berbagai pertanyaan siswa 
2) Membantu menyelesaikan 
masalah yang dihadapi siswa 
3) Memberi motivasi untuk 
berpartisipasi kritis dan kreatif 
kepada siswa 
4) Guru bertanya jawab tentang 
hal-hal yang belum diketahui 
siswa 
3. 
Post-activity 
 
b. Penutup 
3) Memberi kesimpulan atau 
rangkuman pelajaran 
4) Menyampaikan rencana 
pembelajaran yang akan 
diajarkan pertemuan berikutnya  
10 menit 
 
Pertemuan Kedua 
No 
Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
1. Pre-activity 
a. Apersepsi 
1) Pembukaan 
2) Memberikan salam kepada 
siswa 
3) Mengabsen kehadiran siswa 
b. Tanyajawab terkait descriptive text 
c. Motivasi 
1) Menjelaskan manfaat materi 
yang akan dipelajari 
10 menit 
2. Main activity 
a. Eksplorasi 
1) Guru melibatkan siswa untuk 
60 menit 
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 mencari informasi tentang 
topik/tema yang akan 
disampaikan dan dipelajari 
2) Guru menjelaskan tujuan 
komunikatif dari descriptive text 
3) Guru menjelaskan generic 
structure dari teks berbentuk 
descriptive 
4) Guru menjelaskan language 
feature dari teks berbentuk 
descriptive 
5) Guru menunjukkan sebuah 
gambar contoh dari descriptive 
text 
b. Elaborasi 
4) Memberi tugas berdasarkan 
pemahaman siswa tentang 
descriptive text yang berupa 
writing 
5) Guru meminta siswa untuk 
membentuk kelompok dan 
membuat descriptive text sesuai 
dengan gambar yang telah 
diberikan oleh guru 
c. Konfirmasi 
4) Memfasilitasi peserta didik 
sebagai narasumber dan 
fasilitator dalam menjawab 
berbagai pertanyaan peserta 
didik 
5) Membantu menyelesaikan 
masalah yang dihadapi siswa 
6) Memberi motivasi untuk 
berpartisipasi kritis dan kreatif 
kepada siswa  
7) Guru bertanya jawab tentang 
hal-hal yang belum diketahui 
siswa 
3. 
Post-activity 
 
b. Penutup 
1) Memberi kesimpulan atau 
rangkuman pelajaran 
2) Menyampaikan rencana 
pembelajaran yang akan 
diajarkan pertemuan berikutnya 
10 menit 
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V. Sumber dan Media Pembelajaran 
1. Sumber 
a. Buku Paket English in Focus for Grade VII Junior Jigh School 
(SMP/MTs) 
b. LKS (Lembar Kerja Siswa) Intensif Bahasa Inggris Kelas VII 
Semester 2 
2. Media  : Gambar 
 
VI. Penilaian 
1. Teknik Penilaian : Written Text 
2. Instrument  : Make simple sentences based on the picture 
: Write a descriptive essay based on the picture 
3. Rubrik Penilaian 
No. Component Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language use 25 
5. Mechanic 5 
Total 100 
 
 Ngrambe,  Mei 2017 
Mengetahui, 
Guru Mata Pelajaran Peneliti 
 
 
Yulinda Sri Hastuti, S.Pd Zum’arini Juni Solechah 
NIP. 19780904 200801 2 021 NIM. 133221334 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(Control Class) 
 
Nama Sekolah : SMP Negeri 2 Ngrambe 
Mata Pelajaran : Bahasa Inggris 
Pokok Pembahasan : Descriptive Text 
Skill : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 2 x 40 menit  
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan 
esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat 
Kompetensi Dasar :  
1. Mengungkapkan makna dalam bentuk teks tulis 
fungsional pendek sangat sederhana dengan 
menggunakan ragam bahasa tulis secara akurat, lancar, 
dan berterima untuk berinteraksi dengan lingkungan 
sekitar 
2. Mengungkapkan makna dan langkah retorika dalam 
esei pendek sangat sederhana dengan menggunakan 
ragam bahasa tulis secara akurat, lancar, dan berterima 
untuk berinteraksi dengan lingkungan sekitar dalam 
teks berbentuk descriptive dan procedure 
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Indikator : Menulis teks esei dalam bentuk descriptive dan 
procedure dengan langkah retorika yang benar 
I. Tujuan 
Pada akhir pembelajaran, siswa dapat: 
1. Memahami makna dalam teks tulis fungsional dan esai pendek sangat 
sederhana berbentuk descriptive dan  procedure untuk berinteraksi 
dengan lingkungan terdekat 
 
II. Materi Pembelajaran 
1. Descriptive text is a text which describes something, such as place, 
Descriptive text is a text that tells about particular person, place, or thing. 
The goal of this text is to describe particular person, place, or thing. 
2. Generic structure:  
a. Identification: identifies phenomenon to be described 
b. Description: describes parts, qualities, and characteristics, etc. 
3. Language features:  
a. Focus on specific participants. 
b. Use of attributive and identifying process. 
c. Use Simple Present Tense 
4. Formula of Simple Present Tense: 
 
 
 
 
Simple Present Tense 
 S  +  V1 atau S  +  Vs/es 
Ex. I study English 
 He likes watermelon 
 S  +  to be (is,am,are) + adj/noun 
Ex. Mustafa is a pilot 
 S  +  have/has + ….. 
Ex. He has brown eyes 
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5. The Example of Descriptive Text 
He likes watermelon (identification). A watermelon is pretty. It is green 
on the outside. It is red on the inside. It is hard on the outside. It is soft on 
the inside. It is juicy on the inside. A watermelon is sweet. Some 
watermelons have seeds. He spits them out. Some watermelons have no 
seeds (description). 
 
III. Metode/Teknik Pembelajaran 
Cooperative Language Learning 
 
IV. Langkah-langkah Kegiatan 
Pertemuan ketiga 
No 
Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
1. Pre-activity 
a. Apersepsi 
1) Pembukaan 
2) Memberikan salam kepada 
siswa 
3) Mengabsen kehadiran siswa 
b. Tanyajawab terkait descriptive text 
c. Motivasi 
Menjelaskan manfaat materi yang 
akan dipelajari 
10 menit 
2. 
Main activity 
 
a. Eksplorasi 
1) Mereview tugas siswa 
(membuat descriptive text) 
b. Elaborasi 
1) Meminta siswa untuk 
memperbaiki pekerjaan mereka 
secara tertulis di kertas 
berdasarkan masukan guru 
c. Konfirmasi 
1) Memfasilitasi peserta didik 
sebagai narasumber dan 
fasilitator dalam menjawab 
60 menit 
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berbagai pertanyaan peserta 
didik 
2) Membantu menyelesaikan 
masalah yang dihadapi siswa  
3) Memberi motivasi untuk 
berpartisipasi kritis dan kreatif 
kepada siswa 
4) Guru bertanya jawab tentang 
hal-hal yang belum diketahui 
siswa 
3. 
Post-activity 
 
a. Penutup 
1) Memberi kesimpulan atau 
rangkuman pelajaran 
2) Menyampaikan rencana 
pembelajaran dipertemuan 
berikutnya 
10 menit 
 
V. Sumber dan Media Pembelajaran 
1. Sumber 
a. Buku Paket English in Focus for Grade VII Junior Jigh School 
(SMP/MTs) 
b. LKS (Lembar Kerja Siswa) Intensif Bahasa Inggris Kelas VII 
Semester 2 
2. Media  : Gambar 
 
VI. Penilaian 
1. Teknik Penilaian : Written Text 
2. Instrument  : Revise a descriptive essay  
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3. Rubrik Penilaian 
No. Component Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language use 25 
5. Mechanic 5 
Total 100 
  
 Ngrambe,  Mei 2017 
Mengetahui, 
Guru Mata Pelajaran Peneliti 
 
 
Yulinda Sri Hastuti, S.Pd Zum’arini Juni Solechah 
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RENCANA PELAKSANAAN PEMBELAJARAN 
Post-test (Control Class) 
 
Sekolah : SMP Negeri 2 Ngrambe 
Mata Pelajaran : Bahasa Inggris 
Skill : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 2 x 40 menit 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan 
esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat 
Kompetensi Dasar :  
1.   Mengungkapkan makna dalam bentuk teks tulis 
fungsional pendek sangat sederhana dengan 
menggunakan ragam bahasa tulis secara akurat, 
lancar, dan berterima untuk berinteraksi dengan 
lingkungan sekitar 
2.   Mengungkapkan makna dan langkah retorika dalam 
esei pendek sangat sederhana dengan menggunakan 
ragam bahasa tulis secara akurat, lancar, dan 
berterima untuk berinteraksi dengan lingkungan 
sekitar dalam teks berbentuk descriptive dan 
procedure 
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Indikator : Menulis teks esei dalam bentuk descriptive dan 
procedure dengan langkah retorika yang benar. 
 
I. Tujuan 
Tujuan post-test adalah untuk mengetahui kemampuan menulis siswa-siswa 
pada bagian: content, organization, vocabulary, language use, and mechanics 
setelah treatment. 
 
II. Materi 
Descriptive Text 
 
III. Langkah-langkah 
No. 
Langkah-Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
1. Pre-activity 
a. Apersepsi 
1) Memberikan salam kepada 
siswa 
2) Mengabsen kehadiran siswa 
10 menit 
2. 
Main activity 
 
a. Eksplorasi 
1) Mereview sedikit materi 
descriptive text. 
b. Elaborasi 
1) Memberi lembar kerja kepada 
siswa 
2) Siswa secara mandiri 
membuat descriptive text 
tentang orang (person) 
berdasarkan gambar. 
c. Konfirmasi 
1) Setelah siswa selesai menulis 
descriptive text, pekerjaan 
mereka dikumpulkan. 
2) Mengkonfirmasi kesulitan-
kesulitan siswa dalam 
membuat descriptive text. 
 
60 menit 
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3. 
Post-activity 
 
b. Penutup 
1) Memberikan kesimpulan 
tentang pelaksanaan post-test 
dan memberi penguatan 
kepada siswa 
2) Mengakhiri proses 
pembelajaran 
10 menit 
 
IV. Instrumen 
Instruction 
 Make a Descriptive Text about Person based on the picture 
 The length of the paragraph is about 10 sentences or more 
 
V. Sistem Penilaian 
No. Component Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language use 25 
5. Mechanic 5 
Total 100 
 
 Ngrambe,  Mei 2017 
Mengetahui, 
Guru Mata Pelajaran Peneliti 
 
 
Yulinda Sri Hastuti, S.Pd Zum’arini Juni Solechah 
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Appendix 5. The Scoring Rubric of Writing 
Component Score Criteria 
Content 30-27 
Excellent to 
very good 
Knowledge, substantive, etc. 
26-22 
Good to 
average 
Sure knowledge of subject, adequate 
range, etc. 
21-17 
Fair to poor 
Limited knowledge of subject, little 
substance, etc. 
16-13 
Very poor 
Does not show knowledge of subject, 
non-substantive, etc. 
Organization 20-18 
Excellent to 
very good 
Fluent expression, ideas clearly stated, 
etc. 
17-14 
Good to 
average 
Somewhat choppy, loosely organized 
but main ideas stand out, etc. 
13-10 
Fair to poor 
Non-fluent, ideas confused or 
disconnected, etc. 
9-7 
Very poor 
Does not communicate, no 
organization, etc. 
Vocabulary 20-18 
Excellent to 
very good 
Sophisticated range, effective 
word/idiom choice and usage, etc. 
17-14 
Good to 
average 
Adequate range, occasional errors or 
word/idiom form, choice, usage but 
meaning not obscured. 
13-10 
Fair to poor 
Limited range, frequent errors of 
word/idiom form, choice, usage, etc. 
9-7 
Very poor 
Essentially translation, little 
knowledge of English vocabulary. 
Language 
use 
25-22 
Excellent to 
very good 
Effective complex constructions, etc. 
21-18 
Good to 
average 
Effective but simple construction, etc.  
17-11 
Fair to poor 
Major problems in simple/complex 
constructions, etc. 
10-5 
Very poor 
Virtually no mastery of sentence 
construction rules, etc. 
Mechanics 5 
Excellent to 
very good 
Demonstrates mastery of conventions, 
etc. 
4 Occasional errors of spelling, 
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Good to 
average 
punctuation, etc. 
3 
Fair to poor 
Frequent errors of spelling, 
punctuation, capitalization, etc.  
2 
Very poor 
No mastery of conventions, 
dominated by errors of spelling, 
punctuation, capitalization, 
paragraphing, etc. 
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Appendix 6. The Blueprint of Writing Essay 
Competence 
Core 
Competence 
Standard 
Construct Indicators Instrument 
Expressing the 
meaning and 
rhetoric steps in 
simple short 
essays by using a 
variety of written 
language 
accurately, 
fluently and 
acceptable to 
interact with the 
closest 
environment in 
the form of text 
descriptive/proce
dure. 
Expressing 
the meaning 
in functional 
text and 
simple short 
essay in the 
form of 
descriptive 
and 
Procedure to 
interact with 
the nearest 
environment. 
A complex 
skill must be 
taught and 
practised 
which the 
writer uses 
certain 
convention of 
variables of 
linguistic 
aspects 
(content, 
punctuation, 
sentence 
structure, 
vocabulary, 
etc.) to express 
idea and 
thoughts in 
written 
symbols until 
become a 
coherent and 
cohesive 
paragraph so 
that the readers 
can 
understand. 
Students 
are able to 
write a 
descriptive 
or essay by 
correct 
rhetoric 
steps. 
Make a 
descriptive 
text. The 
length of the 
paragraph is 
about 10 
sentences or 
more. 
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Appendix 7. The Score of Pre-test 
A. Experiment Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
No Name Pre-test 
1 A D F A 66 
2 A V P 50 
3 D D K 70 
4 B P L 65 
5 D P 64 
6 D R A 64 
7 D M P 63 
8 D A P 45 
9 F R 59 
10 N K W 58 
11 J S 52 
12 M C H 43 
13 N P U 61 
14 FN J 47 
15 N 61 
16 R M F 48 
17 J 50 
18 S D F 70 
19 S M 71 
20 M D S 57 
21 S K A 63 
22 S Y N 69 
23 S A H 63 
24 V A P 54 
25 S D 64 
26 S E S 71 
27 V P 61 
28 T R 64 
29 Y J L 59 
30 Y A N 56 
 Total 1788 
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B. Control Class 
No Name Pre-test 
1 A N S 46 
2 A V 62 
3 A TA P 48 
4 A M Z 61 
5 D H 55 
6 D F N 68 
7 E S 36 
8 F A I 62 
9 F A 62 
10 I S B 56 
11 I A P 46 
12 K S 67 
13 L A 61 
14 L D A 68 
15 M R C 61 
16 N F M 61 
17 N I A 69 
18 P L H 61 
19 P K Z 61 
20 R G 50 
21 R F 52 
22 R A C 58 
23 R W A 52 
24 S W 54 
25 F R F 61 
26 U F 64 
27 V G 55 
28 V F S 60 
29 Y A K 55 
30 Y I R 69 
 
Total 1741 
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Appendix 8. Students’ Worksheet in Pre-test 
A. Experiment Class 
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B. Control Class 
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Appendix 9. The Score of Post-test 
A. Experiment Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
No Name Post-test 
1 A D F A 74 
2 A V P 60 
3 D D K 72 
4 B P L 69 
5 D P 64 
6 D R A 71 
7 D M P 72 
8 D A P 59 
9 F R 68 
10 N K W 70 
11 J S 62 
12 M C H 56 
13 N P U 68 
14 FN J 60 
15 N 61 
16 R M F 50 
17 J 60 
18 S D F 70 
19 S M 72 
20 M D S 61 
21 S K A 65 
22 S Y N 74 
23 S A H 66 
24 V A P 65 
25 S D 66 
26 S E S 72 
27 V P 71 
28 T R 76 
29 Y J L 62 
30 Y A N 66 
 Total 1982 
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B. Control Class 
No Name Post-test 
1 A N S 52 
2 A V 65 
3 A TA P 48 
4 A M Z 65 
5 D H 58 
6 D F N 72 
7 E S 40 
8 F A I 65 
9 F A 70 
10 I S B 56 
11 I A P 56 
12 K S 67 
13 L A 64 
14 L D A 69 
15 M R C 67 
16 N F M 61 
17 N I A 72 
18 P L H 67 
19 P K Z 68 
20 R G 54 
21 R F 60 
22 R A C 60 
23 R W A 61 
24 S W 54 
25 F R F 62 
26 U F 69 
27 V G 58 
28 V F S 64 
29 Y A K 62 
30 Y I R 75 
 
Total 1861 
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Appendix 10. Students’ Worksheet in Post-test 
A. Experiment Class 
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B. Control Class 
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Appendix 11. The Frequency Distribution of Experiment Class 
A. Pre-test 
 
 
a. The highest score is 71 
b. The lowest score is 43 
c. Range is 71 – 43 = 28 
No Name Pre-test X2 
1 A D F A 66 43 
2 A V P 50 45 
3 D D K 70 47 
4 B P L 65 48 
5 D P 64 50 
6 D R A 64 50 
7 D M P 63 52 
8 D A P 45 54 
9 F R 59 56 
10 N K W 58 57 
11 J S 52 58 
12 M C H 43 59 
13 N P U 61 59 
14 FN J 47 61 
15 N 61 61 
16 R M F 48 61 
17 J 50 63 
18 S D F 70 63 
19 S M 71 63 
20 M D S 57 64 
21 S K A 63 64 
22 S Y N 69 64 
23 S A H 63 64 
24 V A P 54 65 
25 S D 64 66 
26 S E S 71 69 
27 V P 61 70 
28 T R 64 70 
29 Y J L 59 71 
30 Y A N 56 71 
 Total 1788 
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d. Class = 1 + (3.3) log 30 
= 1 + (3.3) (1.477) 
= 5.87 ~ 6 
e. Interval (i) =  28 : 6 = 4,67 ~ 5 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) 
xi
2
 fixi fixi
2
 
43-47 42.5-47.5 45 3 2025 135 6075 
48-52 47.5-52.5 50 4 2500 200 10000 
53-57 52.5-57.5 55 3 3025 165 9075 
58-62 57.5-62.5 60 6 3600 360 21600 
63-67 62.5-67.5 65 9 4225 585 38025 
68-72 67.5-72.5 70 5 4900 350 24500 
    20275 1795 109275 
 
Mean  Mode Median 
 
 
 
 
 
Standard Deviation 
 
 
 
 
 
 
 
67,61
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6
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
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B. Post-test 
No Name Post-test X2 
1 A D F A 74 50 
2 A V P 60 56 
3 D D K 72 59 
4 B P L 69 60 
5 D P 64 60 
6 D R A 71 60 
7 D M P 72 61 
8 D A P 59 61 
9 F R 68 62 
10 N K W 70 62 
11 J S 62 64 
12 M C H 56 65 
13 N P U 68 65 
14 FN J 60 66 
15 N 61 66 
16 R M F 50 66 
17 J 60 68 
18 S D F 70 68 
19 S M 72 69 
20 M D S 61 70 
21 S K A 65 70 
22 S Y N 74 71 
23 S A H 66 71 
24 V A P 65 72 
25 S D 66 72 
26 S E S 72 72 
27 V P 71 72 
28 T R 76 74 
29 Y J L 62 74 
30 Y A N 66 76 
 
Total 1982 
 
 
a. The highest score is 76 
b. The lowest score is 50 
c. Range is 76 – 50 = 26 
 
139 
 
 
 
1
3
9
 
d. Class = 1 + (3.3) log 30 
= 1 + (3.3) (1.477) 
= 5.87 ~ 6 
e. Interval (i) =  26 : 6 = 4,33 ~ 5 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) 
xi
2
 fixi fixi
2
 
50-54 49.5-54.5 52 1 2704 52 2704 
55-59 54.5-59.5 57 2 3249 114 6498 
60-64 59.5-64.5 62 8 3969 504 31752 
65-69 64.5-69.5 67 8 4489 536 35912 
70-74 69.5-74.5 72 10 5185 720 51850 
75-79 74.5-79.5 77 1 5929 77 5929 
    20275 2003 134645 
 
Mean Mode Median 
 
 
 
 
 
 
Standard Deviation 
 
 
 
 
 
 
  
 
07,66
30
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

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Appendix 12. The Frequency Distribution of Control Class 
A. Pre-test 
No Name Pre-test X1 
1 A N S 46 36 
2 A V 62 46 
3 A TA P 48 46 
4 A M Z 61 48 
5 D H 55 50 
6 D F N 68 52 
7 E S 36 52 
8 F A I 62 54 
9 F A 62 55 
10 I S B 56 55 
11 I A P 46 55 
12 K S 67 56 
13 L A 61 58 
14 L D A 68 60 
15 M R C 61 61 
16 N F M 61 61 
17 N I A 69 61 
18 P L H 61 61 
19 P K Z 61 61 
20 R G 50 61 
21 R F 52 61 
22 R A C 58 62 
23 R W A 52 62 
24 S W 54 62 
25 F R F 61 64 
26 U F 64 67 
27 V G 55 68 
28 V F S 60 68 
29 Y A K 55 69 
30 Y I R 69 69 
 
Total 1741 
 
 
a. The highest score is 69 
b. The lowest score is 36 
c. Range is 69 – 36 = 33 
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d. Class = 1 + (3.3) log 30 
= 1 + (3.3) (1.477) 
= 5.87 ~ 6 
e. Interval (i) =  33 : 6 = 5,5 ~ 6 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) 
xi
2
 fixi fixi
2
 
36-41 35.5-41.5 38.5 1 1482.25 38.5 1482.5 
42-47 41.5-47.5 44.5 2 1980.25 89 3960.5 
48-53 47.5-53.5 50.5 4 2550.25 202 10201 
54-59 53.5-59.5 56.5 6 3192.25 339 19153.5 
60-65 59.5-65.5 62.5 12 3906.25 750 46875 
66-71 65.5-71.5 68.5 5 4692.25 342.5 23461.25 
     1761 105133.75 
 
Mean Mode Median 
 
 
 
 
 
 
Standard Deviation 
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B. Post-test 
No Name Post-test X2 
1 A N S 52 40 
2 A V 65 48 
3 A TA P 48 52 
4 A M Z 65 54 
5 D H 58 54 
6 D F N 72 56 
7 E S 40 56 
8 F A I 65 58 
9 F A 70 58 
10 I S B 56 60 
11 I A P 56 60 
12 K S 67 61 
13 L A 64 61 
14 L D A 69 62 
15 M R C 67 62 
16 N F M 61 64 
17 N I A 72 64 
18 P L H 67 65 
19 P K Z 68 65 
20 R G 54 65 
21 R F 60 67 
22 R A C 60 67 
23 R W A 61 67 
24 S W 54 68 
25 F R F 62 69 
26 U F 69 69 
27 V G 58 70 
28 V F S 64 72 
29 Y A K 62 72 
30 Y I R 75 75 
 
Total 1861 
 
 
a. The highest score is 69 
b. The lowest score is 36 
c. Range is 69 – 36 = 33 
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d. Class = 1 + (3.3) log 30 
= 1 + (3.3) (1.477) 
= 5.87 ~ 6 
e. Interval (i) =  33 : 6 = 5,5 ~ 6 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) 
xi
2
 fixi fixi
2
 
40-45 39.5-45.5 42.5 1 1806.25 42.5 1806.25 
46-51 45.5-51.5 48.5 1 2352.25 48.5 2352.25 
52-57 51.5-57.5 54.5 5 2970.25 272.5 14851.25 
58-63 57.5-63.5 60.5 8 3660.25 484 29282 
64-69 63.5-69.5 66.5 11 4422.25 731.5 48644.75 
70-75 69.5-75.5 72.5 4 5256.25 290 21025 
     1869 117961.5 
 
Mean Mode Median 
 
 
 
 
 
 
Standard Deviation 
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Appendix 13. Normality Test 
A. The Result of Pre-test 
1. Pre-test of Experiment Class 
No Pre-test X1 X1- ̅ Z1 F(Z1) S(Z1) F(Z1) - S(Z1) 
1 66 43 -16,6 -2,06 0,019 0,033 0,014 
2 50 45 -14,6 -1,82 0,035 0,067 0,032 
3 70 47 -12,6 -1,57 0,059 0,100 0,041 
4 65 48 -11,6 -1,44 0,075 0,133 0,059 
5 64 50 -9,6 -1,19 0,116 0,167 0,050 
6 64 50 -9,6 -1,19 0,116 0,200 0,084 
7 63 52 -7,6 -0,95 0,172 0,233 0,061 
8 45 54 -5,6 -0,70 0,243 0,267 0,024 
9 59 56 -3,6 -0,45 0,327 0,300 0,027 
10 58 57 -2,6 -0,32 0,373 0,333 0,040 
11 52 58 -1,6 -0,20 0,421 0,367 0,054 
12 43 59 -0,6 -0,07 0,470 0,400 0,070 
13 61 59 -0,6 -0,07 0,470 0,433 0,037 
14 47 61 1,4 0,17 0,569 0,467 0,102 
15 61 61 1,4 0,17 0,569 0,500 0,069 
16 48 61 1,4 0,17 0,569 0,533 0,036 
17 50 63 3,4 0,42 0,664 0,567 0,097 
18 70 63 3,4 0,42 0,664 0,600 0,064 
19 71 63 3,4 0,42 0,664 0,633 0,030 
20 57 64 4,4 0,55 0,708 0,667 0,041 
21 63 64 4,4 0,55 0,708 0,700 0,008 
22 69 64 4,4 0,55 0,708 0,733 0,025 
23 63 64 4,4 0,55 0,708 0,767 0,059 
24 54 65 5,4 0,67 0,749 0,800 0,051 
25 64 66 6,4 0,80 0,787 0,833 0,046 
26 71 69 9,4 1,17 0,879 0,867 0,012 
27 61 70 10,4 1,29 0,902 0,900 0,002 
28 64 70 10,4 1,29 0,902 0,933 0,031 
29 59 71 11,4 1,42 0,922 0,967 0,045 
30 56 71 11,4 1,42 0,922 1,000 0,078 
 
Total 1788 
 
  Lo 0,102 
 Mean 59,6    Lt 0,161 
 STD 8,04    Status Normal 
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2. Pre-test of Control Class 
No Pre-test X1 X1- ̅ Z1 F(Z1) S(Z1) F(Z1) - S(Z1) 
1 46 36 -22,03 -2,82 0,002 0,033 0,031 
2 62 46 -12,03 -1,54 0,061 0,067 0,005 
3 48 46 -12,03 -1,54 0,061 0,100 0,039 
4 61 48 -10,03 -1,29 0,099 0,133 0,034 
5 55 50 -8,03 -1,03 0,152 0,167 0,015 
6 68 52 -6,03 -0,77 0,220 0,200 0,020 
7 36 52 -6,03 -0,77 0,220 0,233 0,014 
8 62 54 -4,03 -0,52 0,303 0,267 0,036 
9 62 55 -3,03 -0,39 0,349 0,300 0,049 
10 56 55 -3,03 -0,39 0,349 0,333 0,016 
11 46 55 -3,03 -0,39 0,349 0,367 0,018 
12 67 56 -2,03 -0,26 0,397 0,400 0,003 
13 61 58 -0,03 0,00 0,498 0,433 0,065 
14 68 60 1,97 0,25 0,600 0,467 0,133 
15 61 61 2,97 0,38 0,648 0,500 0,148 
16 61 61 2,97 0,38 0,648 0,533 0,115 
17 69 61 2,97 0,38 0,648 0,567 0,082 
18 61 61 2,97 0,38 0,648 0,600 0,048 
19 61 61 2,97 0,38 0,648 0,633 0,015 
20 50 61 2,97 0,38 0,648 0,667 0,018 
21 52 61 2,97 0,38 0,648 0,700 0,052 
22 58 62 3,97 0,51 0,695 0,733 0,039 
23 52 62 3,97 0,51 0,695 0,767 0,072 
24 54 62 3,97 0,51 0,695 0,800 0,105 
25 61 64 5,97 0,77 0,778 0,833 0,055 
26 64 67 8,97 1,15 0,875 0,867 0,008 
27 55 68 9,97 1,28 0,899 0,900 0,001 
28 60 68 9,97 1,28 0,899 0,933 0,034 
29 55 69 10,97 1,41 0,920 0,967 0,046 
30 69 69 10,97 1,41 0,920 1,000 0,080 
 
Total 1741 
   
Lo 0,148 
 Mean 58,03    Lt 0,161 
 STD 7,8    Status Normal 
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B. The Result of Post-test 
1. Post-test of Experiment Class 
No Post-test X2 X1- ̅ Z1 F(Z1) S(Z1) F(Z1) - S(Z1) 
1 74 50 -16,07 -2,86 0,002 0,033 0,031 
2 60 56 -10,07 -1,80 0,036 0,067 0,030 
3 72 59 -7,07 -1,26 0,104 0,100 0,004 
4 69 60 -6,07 -1,08 0,140 0,133 0,006 
5 64 60 -6,07 -1,08 0,140 0,167 0,027 
6 71 60 -6,07 -1,08 0,140 0,200 0,060 
7 72 61 -5,07 -0,90 0,183 0,233 0,050 
8 59 61 -5,07 -0,90 0,183 0,267 0,084 
9 68 62 -4,07 -0,73 0,234 0,300 0,066 
10 70 62 -4,07 -0,73 0,234 0,333 0,099 
11 62 64 -2,07 -0,37 0,356 0,367 0,011 
12 56 65 -1,07 -0,19 0,424 0,400 0,024 
13 68 65 -1,07 -0,19 0,424 0,433 0,009 
14 60 66 -0,07 -0,01 0,495 0,467 0,028 
15 61 66 -0,07 -0,01 0,495 0,500 0,005 
16 50 66 -0,07 -0,01 0,495 0,533 0,038 
17 60 68 1,93 0,34 0,635 0,567 0,068 
18 70 68 1,93 0,34 0,635 0,600 0,035 
19 72 69 2,93 0,52 0,699 0,633 0,066 
20 61 70 3,93 0,70 0,758 0,667 0,092 
21 65 70 3,93 0,70 0,758 0,700 0,058 
22 74 71 4,93 0,88 0,810 0,733 0,077 
23 66 71 4,93 0,88 0,810 0,767 0,044 
24 65 72 5,93 1,06 0,855 0,800 0,055 
25 66 72 5,93 1,06 0,855 0,833 0,021 
26 72 72 5,93 1,06 0,855 0,867 0,012 
27 71 72 5,93 1,06 0,855 0,900 0,045 
28 76 74 7,93 1,41 0,921 0,933 0,012 
29 62 74 7,93 1,41 0,921 0,967 0,045 
30 66 76 9,93 1,77 0,962 1,000 0,038 
 
Total 1982 
   
Lo 0,099 
 Mean 66,07    Lt 0,161 
 STD 5,61    Status Normal 
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2. Post-test of Control Class 
No Post-test X2 X1- ̅ Z1 F(Z1) S(Z1) F(Z1) - S(Z1) 
1 52 40 -22,03 -3,04 0,001 0,033 0,032 
2 65 48 -14,03 -1,94 0,026 0,067 0,040 
3 48 52 -10,03 -1,38 0,083 0,100 0,017 
4 65 54 -8,03 -1,11 0,134 0,133 0,001 
5 58 54 -8,03 -1,11 0,134 0,167 0,033 
6 72 56 -6,03 -0,83 0,203 0,200 0,003 
7 40 56 -6,03 -0,83 0,203 0,233 0,031 
8 65 58 -4,03 -0,56 0,289 0,267 0,022 
9 70 58 -4,03 -0,56 0,289 0,300 0,011 
10 56 60 -2,03 -0,28 0,390 0,333 0,056 
11 56 60 -2,03 -0,28 0,390 0,367 0,023 
12 67 61 -1,03 -0,14 0,444 0,400 0,044 
13 64 61 -1,03 -0,14 0,444 0,433 0,010 
14 69 62 -0,03 0,00 0,498 0,467 0,032 
15 67 62 -0,03 0,00 0,498 0,500 0,002 
16 61 64 1,97 0,27 0,607 0,533 0,074 
17 72 64 1,97 0,27 0,607 0,567 0,040 
18 67 65 2,97 0,41 0,659 0,600 0,059 
19 68 65 2,97 0,41 0,659 0,633 0,026 
20 54 65 2,97 0,41 0,659 0,667 0,008 
21 60 67 4,97 0,69 0,753 0,700 0,053 
22 60 67 4,97 0,69 0,753 0,733 0,020 
23 61 67 4,97 0,69 0,753 0,767 0,013 
24 54 68 5,97 0,82 0,795 0,800 0,005 
25 62 69 6,97 0,96 0,832 0,833 0,002 
26 69 69 6,97 0,96 0,832 0,867 0,035 
27 58 70 7,97 1,10 0,864 0,900 0,036 
28 64 72 9,97 1,38 0,915 0,933 0,018 
29 62 72 9,97 1,38 0,915 0,967 0,051 
30 75 75 12,97 1,79 0,963 1,000 0,037 
 
Total 1861 
   
Lo 0,074 
 Mean 66,07    Lt 0,161 
 STD 7,25    Status Normal 
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Appendix 14. Homogeneity Test 
A. The Result of Pre-test in Experiment and Control Class 
No Pretest in Exp (X1) Pretest in Con (X2) (X1)
2
 (X2)
2
 
1 66 46 4356 2116 
2 50 62 2500 3844 
3 70 48 4900 2304 
4 65 61 4225 3721 
5 64 55 4096 3025 
6 64 68 4096 4624 
7 63 36 3969 1296 
8 45 62 2025 3844 
9 59 62 3481 3844 
10 58 56 3364 3136 
11 52 46 2704 2116 
12 43 67 1849 4489 
13 61 61 3721 3721 
14 47 68 2209 4624 
15 61 61 3721 3721 
16 48 61 2304 3721 
17 50 69 2500 4761 
18 70 61 4900 3721 
19 71 61 5041 3721 
20 57 50 3249 2500 
21 63 52 3969 2704 
22 69 58 4761 3364 
23 63 52 3969 2704 
24 54 54 2916 2916 
25 64 61 4096 3721 
26 71 64 5041 4096 
27 61 55 3721 3025 
28 64 60 4096 3600 
29 59 55 3481 3025 
30 56 69 3136 4761 
Total 1788 1741 108396 102765 
(S1)
2
 63,14482759 1831,2   
(S2)
2
 59,61954023 1728,966667   
(SO) 3560,166667 61,38218391   
Log 1,788042336    
B 103,706    
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Sample df (n-1) 1/df (S1)
2
 Log(S1)
2
 (df)(Log(S1)
2
) 
1 29 0,034 63,145 1,800 52,210 
2 29 0,034 59,620 1,775 51,486 
Jumlah 58 0,069 122,764 3,576 103,696 
(XO)
2
 0,024     
(Xt)
2
 42,557     
Status Homogen     
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B. The Result of Post-test in Experiment and Control Class 
No Post-test in Exp (X1) Post-test in Con (X2) (X1)
2
 (X2)
2
 
1 74 52 5476 2704 
2 60 65 3600 4225 
3 72 48 5184 2304 
4 69 65 4761 4225 
5 64 58 4096 3364 
6 71 72 5041 5184 
7 72 40 5184 1600 
8 59 65 3481 4225 
9 68 70 4624 4900 
10 70 56 4900 3136 
11 62 56 3844 3136 
12 56 67 3136 4489 
13 68 64 4624 4096 
14 60 69 3600 4761 
15 61 67 3721 4489 
16 50 61 2500 3721 
17 60 72 3600 5184 
18 70 67 4900 4489 
19 72 68 5184 4624 
20 61 54 3721 2916 
21 65 60 4225 3600 
22 74 60 5476 3600 
23 66 61 4356 3721 
24 65 54 4225 2916 
25 66 62 4356 3844 
26 72 69 5184 4761 
27 71 58 5041 3364 
28 76 64 5776 4096 
29 62 62 3844 3844 
30 66 75 4356 5625 
Total 1982 1861 132016 117143 
(S1)
2
 36,96091954 1071,866667   
(S2)
2
 58,58505747 1698,966667   
(SO) 2770,833333 47,77298851   
Log 1,67918241    
B 97,393    
 
 
151 
 
 
 
1
5
1
 
Sample df (n-1) 1/df (S1)
2
 Log(S1)
2
 (df)(Log(S1)
2
) 
1 29 0,034 36,9609 1,568 45,465 
2 29 0,034 58,5851 1,768 51,266 
Jumlah 58 0,069 95,546 3,336 96,730 
(XO)
2
 1,525     
(Xt)
2
 42,557     
Status Homogen     
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Appendix 15. Hypothesis Test 
A. The Result of Pre-test in Experiment and Control Class 
No Pre-test in Exp (X1) Pre-test in Con (X2) D D
2
 
1 66 46 20 400 
2 50 62 -12 144 
3 70 48 22 484 
4 65 61 4 16 
5 64 55 9 81 
6 64 68 -4 16 
7 63 36 27 729 
8 45 62 -17 289 
9 59 62 -3 9 
10 58 56 2 4 
11 52 46 6 36 
12 43 67 -24 576 
13 61 61 0 0 
14 47 68 -21 441 
15 61 61 0 0 
16 48 61 -13 169 
17 50 69 -19 361 
18 70 61 9 81 
19 71 61 10 100 
20 57 50 7 49 
21 63 52 11 121 
22 69 58 11 121 
23 63 52 11 121 
24 54 54 0 0 
25 64 61 3 9 
26 71 64 7 49 
27 61 55 6 36 
28 64 60 4 16 
29 59 55 4 16 
30 56 69 -13 169 
Total 1788 1741 47 4643 
 ̅ 1,57    
to 0,69    
tt(29.0.05) 2,045    
Status Unsignificant    
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B. The Result of Post-test in Experiment and Control Class 
No Post-test in Exp (X1) Post-test in Con (X2) D D
2
 
1 74 52 22 484 
2 60 65 -5 25 
3 72 48 24 576 
4 69 65 4 16 
5 64 58 6 36 
6 71 72 -1 1 
7 72 40 32 1024 
8 59 65 -6 36 
9 68 70 -2 4 
10 70 56 14 196 
11 62 56 6 36 
12 56 67 -11 121 
13 68 64 4 16 
14 60 69 -9 81 
15 61 67 -6 36 
16 50 61 -11 121 
17 60 72 -12 144 
18 70 67 3 9 
19 72 68 4 16 
20 61 54 7 49 
21 65 60 5 25 
22 74 60 14 196 
23 66 61 5 25 
24 65 54 11 121 
25 66 62 4 16 
26 72 69 3 9 
27 71 58 13 169 
28 76 64 12 144 
29 62 62 0 0 
30 66 75 -9 81 
Total 1982 1861 121 3813 
 ̅ 4,03    
to 2,06    
tt(29.0.05) 2,045    
Status Significant    
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The Result of Hypothesis of Pre-test in Experiment and Control Class 
 
 
 
 
 
 
 
 
 
 
 
The Result of Hypothesis of Pre-test in Experiment and Control Class 
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Appendix 16. Curriculum Vitae of Collaborator 
CURRICULUM VITAE OF COLLABORATOR 
 
A.  Personal Details 
Name : Yulinda Sri Hastuti, S. Pd 
Address : Sidorejo RT 05/05, Ds. Gentong, Paron, Ngawi 
Phone : 085214021478 
Place & Date of Birth : Pekanbaru, September 4
th
, 1978 
Sex : Female 
Marital Status : Married 
Religion : Islam 
Nationality : Indonesia 
 
B.  Education Details 
S1 Pendidikan Bahasa dan Sastra Inggris  
 
C.  Job Experiences 
2008 – 2012 Guru Bahasa Inggris SMP Negeri 2 Paron 
2012 – sekarang Guru Bahasa Inggris SMP Negeri 2 Ngrambe 
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Appendix 17. Curriculum Vitae of Researcher 
CURRICULUM VITAE OF RESEARCHER 
 
A.  Personal Details 
Name : Zum’arini Juni Solechah 
Address : Cepoko, Ngrambe, Ngawi 63263 
Phone : 085725487478 
Place & Date of Birth : Ngawi, June 21, 1996 
Sex : Female 
Marital Status : Single 
Religion : Islam 
Nationality : Indonesia 
 
B.  Education Details 
2001 – 2007 SD Negeri Cepoko IV, Ngrambe 
2007 – 2010 SMP Negeri 2 Ngrambe, Ngrambe 
2010 – 2013 SMA Negeri 1 Ngrambe, Ngrambe 
2013 – 2017 IAIN Surakarta, Surakarta 
 
C.  Computer Skills 
Microsoft Word, Microsoft Excel, Microsoft Power Point  
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Appendix 18. Photograph 
A. Experiment Class 
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B. Control Class 
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Appendix 19. Letter of Permission 
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